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Chapter I: Student/Community Profile  
 
x Brief description of the students and community served by the school. 

 
General Background and History 
       
The Alameda Community Learning Center (ACLC) is a 6th through 12th grade public charter school in 
Alameda, California, providing a creative and rigorous college-prep program.  The program empowers 
learners through leadership; engages them through experiential learning; creates self-direction through 
flexible options and scheduling; increases self-esteem through community; provides individualized support; 
and sets high academic, social and ethical expectations.   
 
ACLC is located in Alameda, a suburban island community between the urban centers of Oakland and San 
Francisco. Both educational and natural resources abound, giving ACLC access to opportunities not 
available to all schools.  Crab Cove Marine Protected Area at Crown Memorial State Beach is within walking 
distance.  The Alameda Main Street Ferry, also within walking distance, provides access to all that San 
Francisco has to offer. The College of Alameda and UC Berkeley are also within easy access, allowing for 
a multitude of learning opportunities.    
 
In the summer of 2014, ACLC moved to a school site on the west end of Alameda. Residents on the west 
end generally reflect a slightly lower income level than Alameda as a whole ($68,571 versus $75,212 in 
2013), a higher number of single mother households (12.8% versus 6.9%), and a greater percentage of 
people that speak English “not well or not at all” (10.7% versus 7.7%).  Employment trends on the west end 
also reflect the highest percentages of service occupations and the lowest percentages of management 
occupations then the rest of Alameda.  Although ACLC draws from families throughout Alameda and from 
other towns in the area, they expect that enrollment of west end residents will increase.   
 
ACLC’s current enrollment is 375 learners. In 2014-15, enrollment by ethnicity was 46% White, 16.2% 
Hispanic or Latino, 16% Asian, 11.2% two or more races, 5.9% Black or African American, 3.7% Filipino, 
and .3% American Indian or Alaska Native, with .8% declining to report. In 2015-16 enrollment was similar 
in percentages, with only a small decrease. The first notable trend since the 2010-11 school year is the 
increasing percentage of White learners at ACLC, while the district numbers have remained constant or 
decreased slightly. The percentage of White learners at ACLC has risen from 37.7% to 43.7% from 2010-
11 to the 2014-15 school year as overall enrollment has increased.  Comparison to the district percentages 
over time also indicates that although the percentage populations of American Indian or Alaska Native, 
Asian, Black or African American, Filipino, Native Hawaiian or Pacific Islander in Alameda are decreasing, 
ACLC’s percentage of "American Indian or Alaska Native, Asian, Black or African American, Filipino, Native 
Hawaiian or Pacific Islander" learners is decreasing faster than these groups in Alameda schools overall 
(2010-11 school year to the 2015-16 school year). Also of note, while the district enrollment of Hispanic or 
Latino students has risen 4% since the 2010-2011 school year, ACLC has enrolled fewer of these students 
than in previous years. ACLC’s Redesignated Fluent English Proficient (R-FEP) numbers have increased 
since 2011-12, although the number of learners in that category is low. The number of students identified 
as receiving free and reduced price lunches has remained relatively consistent since the 2011-2012 school 
year, with the exception of the 2013-14 school year during which the percentage was slightly higher than 
the average of 12% to 15%. 
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x School’s analysis of student achievement data (e.g., CAHSEE, AYP, API, AP, college SAT,  
  
(API) Report 3-Year Average API School Report 
 

Groups 

Number 
of 

Students 

2011 

Number 
of 

Students 

2012 

Number 
of 

Students 

2013 

Non-
Weighted 

Weighted 

Included Growth Included Growth Included Growth 3-Year 3-Year 

in 2011 API in 2012 API in 2013 API Average Average 

Growth 
API 

  Growth 
API 

  Growth 
API 

  API* API* 

Schoolwide 227 825 252 824 268 869 839 840 

Black or African American 25 707 22 650 26 672 676 677 

American Indian or Alaska 
Native 3   3   1       

Asian 61 882 57 931 59 947 920 919 

Filipino 10   12 873 10       

Hispanic or Latino 44 758 45 744 45 802 768 768 

Native Hawaiian or Pacific 
Islander 0   0   0       

White 77 862 92 838 109 905 868 871 

Two or More Races 6   12 835 18 854     

Socioeconomically 
Disadvantaged 41 784 37 795 67 841 807 813 

English Learners 11 720 21 873 31 909 834 864 

Students with Disabilities 18 654 18 527 15 608 596 596 
ACLC schoolwide API was 869. All groups made growth with the exception of African American and SPED 
students that scored 676 and 596. Schoolwide efforts focused on differentiation instruction. These are 
subgroups that ACLC is working with to improve academic success. 
 

AYP 
 
For 2015 School year ACLC met AYP in 5 out of 5 criteria. In 2014 ACLC did not receive an AYP report. 
For 2013 AYP was not met but had 12 out of 13 AYP criteria completed. Socioeconomically disadvantage 
student group did not met proficiency level in Math for 2013. 
This year ACLC is on track to meet AYP status. 

 

http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav5
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav5
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav5
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav1
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav6
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav6
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav6
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav2
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav7
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav7
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav7
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav3
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav5
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav1
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav6
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav2
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav7
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav3
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav5
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav1
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav6
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav2
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav7
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav3
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav5
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav5
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav6
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav6
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav7
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav7
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
http://www.cde.ca.gov/ta/ac/ap/glossary14b.asp#gav4
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AP Results 2014-2015 
 

Name 
Grade 10-

12 
Enrollment 

Grade 12  
Enrollmen

t 
Number 
Tested 

AP 
Score=1 

AP 
Score=

2 
AP 

Score=3 
AP 

Score=4 
AP 

Score=5 

Alameda Community 
Learning Center  128 26 2 * * * *  

Name Grade 10-12 
Enrollment 

Grade 12  
Enrollment 

Number 
Tested 

AP 
Score=1 

AP 
Score=2 

AP 
Score=3 

AP 
Score=4 

AP 
Score=5 

Alameda Community 
Learning Center  106 24 0 NA NA NA NA NA 

There were two students that took the AP Exam in 2014-2015. No scores are shown since there were less 
than 10 students. 
 

SAT Results 2014-2015 
 

2014-2015 Grade 12 
Enrollment* 

Number 
Tested 

Average 
Score: 

Reading 

Average 
Score: 

Math 

Average 
Score: 

Writing 

Number of  
Scores 
>=1500 

Percent of  
Scores 
>=1500 

Alameda Community 
Learning Center  26 20 575 593 581 16 80.00 

2013-2104 Grade 12 
Enrollment* 

Number 
Tested 

Average 
Score: 

Reading 

Average 
Score: 

Math 

Average 
Score: 

Writing 

Number of  
Scores 
>=1500 

Percent of  
Scores 
>=1500 

Alameda Community 
Learning Center  24 23 564 560 556 18 78.26 

In 2014-2015, 76% of all 12 graders took the SAT with 80% of them scoring >=1500. There was 
approximately a 2% increase in the percent scoring >=1500 from the previous year. ACLC offers SAT prep 
classes in during the student’s sophomore, junior or senior year. 

 
ACT Results 
 

2014-2015 Grade 12 
Enrollment 

Number 
Tested 

Average 
Score: 

Reading 

Average 
Score: 

English 

Average 
Score: 

Math 

Average 
Score: 

Science 

Number 
of 

Scores 
>=21 

Percent 
of 

Scores 
>=21 

Alameda 
Community 
Learning Center  

26 6 * * * * * * 

2013-2014 Grade 12 
Enrollment 

Number 
Tested 

Average 
Score: 

Reading 

Average 
Score: 

English 

Average 
Score: 

Math 

Average 
Score: 

Science 

Number 
of 

Scores 
>=21 

Percent 
of 

Scores 
>=21 
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Alameda 
Community 
Learning Center  

24 7 * * * * * * 

There is not a significant number of students taking the ACT. 
 

CAASPP 
 

 2016 English Language Arts/Literacy 

  6th 
Grade 7th Grade 8th Grade 11th Grade All 

# of Students Enrolled 61 58 59 53 231 

# of Students Tested 60 56 56 47 219 

# of Students With 
Scores 60 56 56 47 219 

Mean Scale Score 2580.1 2603.1 2635.5 2682.4 N/A 

Standard Exceeded: 
Level 4 30% 36% 32% 55% 37% 

Standard Met: Level 3 47% 41% 54% 32% 44% 

Standard Nearly Met: 
Level 2 17% 13% 9% 2% 11% 

Standard Not Met: Level 
1 7% 11% 5% 11% 8% 

 
2015 English Language Arts/Literacy 
  
 

6th 
Grade 7th Grade 8th Grade 11th Grade All 

Number of Students 
Enrolled 68 63 62 53 246 

Number of Students 
Tested 64 59 59 49 231 

Number of Students 
With Scores 64 59 59 49 231 

Mean Scale Score 2580.2 2615.2 2595.1 2693.7 N/A 

Standard Exceeded: 
Level 4 34% 29% 27% 65% 38% 

Standard Met: Level 3 39% 58% 36% 22% 39% 

Standard Nearly Met: 
Level 2 23% 10% 22% 10% 17% 

Standard Not Met: Level 
1 3% 3% 15% 2% 6% 
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In 2015 11th Grade CAASPP, 87% of students scored at Standard Met or Above. It was the same for 2016. 
ACLC recognizes that ELL students require additional support in every area of CAASPP. Almost half ELL’s 
were Below Proficient. Same is with SPED and students with 504’s. 
 

2016 Math 

  6th 
Grade 7th Grade 8th Grade 11th Grade All 

# of Students Enrolled 61 58 59 53 231 

# of Students Tested 60 56 56 45 217 

# of Students With 
Scores 60 55 56 45 216 

Mean Scale Score 2573.5 2615.2 2619.9 2642.7 N/A 

Standard Exceeded: 
Level 4 28% 49% 39% 38% 38% 

Standard Met: Level 3 35% 27% 27% 33% 31% 

Standard Nearly Met: 
Level 2 33% 16% 21% 0% 19% 

Standard Not Met: Level 
1 3% 7% 13% 29% 12% 

 
2015 Math 

  6th 
Grade 7th Grade 8th Grade 11th Grade All 

Number of Students 
Enrolled 68 63 62 53 246 

Number of Students 
Tested 64 60 59 49 232 

Number of Students 
With Scores 64 60 59 49 232 

Mean Scale Score 2595.1 2615.6 2613.5 2638 N/A 

Standard Exceeded: 
Level 4 42% 43% 39% 24% 38% 

Standard Met: Level 3 30% 28% 24% 33% 28% 

Standard Nearly Met: 
Level 2 25% 27% 24% 24% 25% 

Standard Not Met: Level 
1 3% 2% 14% 18% 9% 

In 2015, 57% of 11th graders scored at Standard Met or above. In 2016 there was an increase of 14 % 
where 71% of students in Math scored at Standard Met or above. 
The ACLC math department and school administration worked to improve achievement for under-achieving 
math learners by aligning all middle-school math classes to the College Preparatory Math program. 
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Including extension of weekly math seminar meeting hours in math courses to provide additional 
cooperative learning and in-class project work time for struggling learners.   
 
x Other pertinent data (e.g., attendance rates, size of EL/LEP population, teacher credentialing, class 

size, dropout rates, programs for students). 

 
Attendance: 
 

2013-2014 2014-2105 

96% 95% 

ACLC credits good attendance to a safe and positive school culture. The Visiting Committee observe that 
students feel welcome, appreciate and comfortable with all peers and staff. 

 
Dropout Rate: 
 

2014-2015 Cohort 
Students 

Cohort 
Graduates 

Cohort 
Graduation 

Rate 

Cohort 
Dropouts 

Cohort 
Dropouts 

Rate 

Cohort 
Special Ed 
Completers 

Cohort 
Special Ed 
Completers 

Rate 

Cohort 
Still 

Enrolled 

Cohort 
Still 

Enrolled 
Rate 

Cohort 
GED 

Completer 

Cohort 
GED 

Completer 
Rate 

Alameda 
Community 
Learning 
Center 

26 22 84.6 * 11.5 * 0.0 * 3.8 * 0.0 

 

2013-2014 Cohort 
Students 

Cohort 
Graduates 

Cohort 
Graduation 

Rate 

Cohort 
Dropouts 

Cohort 
Dropouts 

Rate 

Cohort 
Special Ed 
Completers 

Cohort 
Special Ed 
Completers 

Rate 

Cohort 
Still 

Enrolled 

Cohort 
Still 

Enrolled 
Rate 

Cohort 
GED 

Completer 

Cohort 
GED 

Completer 
Rate 

Alameda 
Community 
Learning 
Center 

26 23 88.5 * 11.5 * 0.0 * 0.0 * 0.0 

 

2012-2013 
Cohort 
Student

s 

Cohort 
Graduates 

Cohort 
Graduation 

Rate 

Cohort 
Dropou

ts 

Cohort 
Dropouts 

Rate 

Cohort 
Special Ed 
Completer

s 

Cohort 
Special Ed 
Completer

s Rate 

Cohort 
Still 

Enrolled 

Cohort 
Still 

Enrolle
d Rate 

Cohort 
GED 

Completer 

Cohort 
GED 

Complete
r Rate 

Alameda 
Communit
y Learning 
Center 

23 20 87.0 * 8.7 * 0.0 * 4.3 * 0.0 

Data from Dataquest shows that the graduation rate for ACLC was 84.6% for the 2014-2015 score year. 
This is a 3.9% decrease from the previous year 2013-2014. However, the average graduation rate over 3 
years was 87%. 
The school’s small enrollment allows staff to build positive relationships with student and provide individual 
accommodations supports self-directed learners. Additionally, ACLC dropout rate is also a concern. They 
recognize that the ACLC model doesn’t work for everyone and is working on reaching out to at risk and 
struggling students. 
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Support Program 
 
To address the dropout rate and at-risk population ACLC has established support program such as MTSS 
and MAS. 
MTSS ensures that all students are provided the opportunity for academic, behavioral and social success.  
MTSS implementation creates systematic change through the intentional design of services and supports, 
allowing for quick identification of and support for the needs of all students.  ACLC’s implementation of the 
MTSS plan will begin in 2016-17 and will continue for the next several years a pilot and adjust there 
programs to ensure success for all.   
In addition, all facilitators are available after school on Tuesdays and Thursdays for Office Hours for MAS 
(More Academic Support). During Office Hours/MAS, facilitators may offer test upgrades, which give 
learners additional opportunities to show mastery of unit skills, and one-on-one or small group tutoring on 
concepts and specific class assignments. Time in the Center also gives learners the ability to get homework 
help from peers and facilitators. 

 
Staff and Credentials 
 

Teachers School District 
2012-2013 2013-2014 2014-2015 2014-2015 

With Full Credentials 12 12 15 14 

Without Full Credentials 0 0 0 2 

Teaching Outside Subject Area 
of Competence (with full 
credential 

 
0 

 
0 

 
0 

 
0 

There are 13 Facilitators for the 2016-2017 school year. This includes 6 facilitators that are 1st or 2nd year 
at ACLC. There are also 2 new SPED facilitators and a new counselor. To support the new teachers ACLC 
provides BTSA support and has department chairs to provide curriculum support. 
 

English Language Learners 
 
There is a small EL population of 34 students. All are supported by core facilitators and an EL Facilitator 
that was hired in 2015. This Education Specialist/EL Facilitator role is to oversee assessment and planning 
for ELL population, where before there was little infrastructure. The work with learners take place in addition 
to informal one-on-one tutoring with English facilitators during project time or MAS (More Academic 
Support)/office hours. The EL facilitator focus is on common and/or academic vocabulary taught through 
direct instruction, games, peer interaction, skits and choral verbal practice. More consistent oversight will 
be needed in the future to be sure that the EL learners are not being underserved.  This is an area for 
improvement for ACLC. 
The most notable trend in ACLC Language Proficiency data is the increasing percentage of learners that 
are designated Fluent English Proficient. Since the 2012-13 school year, the number of students that have 
been designated has increased significantly, especially between the 2013-14 year and the 2014-15 year.  
 
x Appropriateness of identified critical learner needs and their linkage to schoolwide learner outcomes. 
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ACLC has identified the schools critical learner needs and are addressed in the schoolwide learner 
outcomes. Data provided in the report supports their finding however, a gap still exist between subgroups 
and achievement. To address the gap, administration and staff have developed and implemented programs 
such as MAS and MTSS to support low achieving student. 
However, there is an urgent need for in-depth analysis of assessment data and linkage to strategies and 
programs that produced positive results. Majority of students are self-directed learners and receive the 
support from facilitators to be successful. In contrast, there are students that are not self-directed learners 
and need interventions immediately.  Based on feedback from students and teachers it took some students 
a year to understand the model. Some students cannot afford a year until they develop the skills to be 
successful.  

 
x Comment on significant findings revealed by the profile and/or pertinent data that were not included in 

the profile. 
There is an inconsistency of data collection and analysis schoolwide. ACLC is beginning to realize the 
importance of data and the relationship to student success and lack of. There is a core group of facilitators 
committed to follow through with data but do not have the structured planning and support to analysis it. A 
culture of success is evident throughout the school however, ACLC has not identified specific areas that 
contributes to student success. Students are academically supported by all ACLC staff and community. 
There are programs to support struggling students but there is no accountability in place to ensure students 
receive help and teacher follow through. 
 
Chapter II: Progress Report  
Since the last self-study: 
x Comments on the school’s major changes and follow-up process. 
 

Since the WASC visiting committee visited ACLC in 2010, the school has undergone through some 
significant changes.  In 2010 ACLC renewed its charter and achieved independent status. As an 
independent charter ACLC took on all facets of operation of that were formerly handled by the district, 
including Special Education, psychological and support services, HR management, personnel, janitorial 
services, food services, office management, Student Information Services, Data Management, and 
mandated testing such as STAR, CELDT, CAHSEE.  
 
Additional changes and adjustments have occurred as a result of the new status, including: 

x Transfer from SASI to new Student Information System (PowerSchool).  
x Staff choose to remain members of the AUSD school district or resign from AUSD and sign a CLCS 

contract. 
x ACLC hired an Office Manager. 
x ACLC became a part of the El Dorado County Charter SELPA and contracted with various 

individuals and agencies for special education services such as the Speech Therapist and 
Psychologist. 

x Community Learning Center Schools (CLCS), a 501(c)3 non-profit organization, was created to 
Support ACLC and Nea. 

Administration: 
x In 2012-13, a new Lead Facilitator, Mr. David Hoopes, was hired.  
x In 2014-15, a new Assistant Lead Facilitator, Lynne Boone, was hired. 
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Two campus moves and an 11-year Lease: 
x In 2013, Alameda Unified School District required ACLC to move from its long-term home on the 

campus of Encinal High School to its current location sharing the campus with Nea. Before settling 
at the new location ACLC had to move again to its current location during the summer of 2014, 
sharing a campus with Nea and CLCS.  They acquired an 11 year lease. 

Technology: 
x Mid 2011-2012, ACLC contracted technology support with Linde Group, to maintain computers, the 

network, and other technology needs.  
x In 2014-15, ACLC was recipient of California Broadband Infrastructure Improvement Grant 

(BIIG).  This provided low-cost super high-speed broadband service, with additional cabling, with 
upgrade server hardware and wireless access points. 

x In  2016-17, ACLC has purchased Chromebooks to have one-to-one. 
Union: 
In fall of 2013, the teaching and support staff at ACLC and Nea organized into a union - Nea-ACLC United 
- under the auspices of the California Teachers Association and the National Teachers Association. The 
first collective bargaining agreement was signed in 2016 and went into effect for the 2016-17 school year. 
 
For the beginning of the 2016-2-17 school year ACLC started the year with replacing facilitators and faced 
a facilitator shortage making hiring and finding subs extremely challenging.  
 
As new facilitators were hired or replaced the focus group changed and also faced challenges to get all 
staff to buy-in and willing to work on WASC. With new facilitators on board they had to quickly get an 
understanding of their task. Some Focus Groups changed members multiple times, making it difficult to get 
past the orientation process.  
 
A major issue was ACLC’s professional culture. A consultant was hired to address some of the issues that 
had arisen over the past few years and limited their ability to work with one another productively. Issues 
like miscommunication, distrust, and misunderstanding interfered with ACLC professional community.  Part 
of the work involved candidly discussing trust issues and resentments that had built up over the years 
between staff and administration. These changes were difficult for the ACLC community, but needed to 
address the feelings of anger and fear that existed due to changes that had occurred within the school 
community.  For these reasons ACLC took a break from WASC to address the issues. 
 
Unfortunately, ACLC continued to struggle with the WASC Self-Study process. Leadership Team members 
resigned from the Leadership Team due to personal circumstances. 
 
Eventually a new WASC Leadership team was established and began collecting data for analysis.   Many 
questions emerge from that process including suggestions for new or improved data tools. Staff feels that 
a more structured approach is needed to assist with the collection process. While ACLC continues this 
process it’s important to have in-depth and ongoing training to understand the relevance and validity of data 
collected.  
 
x Discuss how the school through its action plan has accomplished each of the critical areas for follow-

up, including the impact on student learning. 

 
There is a committee to monitor the progress on the ACLC WASC Action Plan. This committee met several 
times throughout the school year and recommended the instructional goals for 2013-14 and 2014-15. These 
goals were the primary focus of ACLC’s work in the past two years. Since then the committee has been 
under the leadership of Lynne Boone as the WASC Coordinator.  
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Following is the progress made on those goals: 
 

Goal 1 (School Culture): Improve school culture by increasing the proportion of engaged learners in our 
democratic model. 
 
ACLC has provided opportunities for learner engagement. Constitutional Conventions are held during the 
first semester. These Conventions generate ideas for Learner-Led Conference topics and provide avenues 
to connect students with one another across grade levels, and participate in the democratic model.  
 
The Leadership class is a significant part of the ACLC democratic model. It allows learners to serve the 
ACLC community in a variety of capacities, from monitoring the Center, to planning weekly assemblies, to 
deciding on proposals. The Leadership facilitator work to include learners from various backgrounds and 
perspectives.  
 
ACLC provides a free period (Center) for all students where they can receive individual teacher help. The 
period is kept below 60 learners. After visiting and observing the Center, the Visiting Committee found that 
there is a need for a structured format so learners can stay focused and engaged in their school work. The 
Visiting Committee observed that older learners (11th-12th graders) are generally developmentally ready 
and benefit from free periods and make wise decisions about time management. ACLC may need to re-
evaluate the free period for students in grades 6-8 as they still need more structure and it's not a productive 
use of their time. 
 
Learners are also increasingly involved in the democratic model at the ACLC and CLCS Governing Board 
levels. As part of their grade for Leadership class learners are required to go to at least one of each meeting 
per year. The learners have a voice in the decision-making process and gain a deeper understanding of 
how decisions are made.   
 
Students can also participate in Judicial Committees (JC) to help with dealing with JC write-ups. This allows 
them to resolve peer and adult discipline issues. This establishes a positive relationship with all facilitators 
and learners. 
 
Goal 2 (PD Plan): Develop a comprehensive professional development plan to enable facilitators to better 
serve all learners. 
 
ACLC staff has focused on establishing school-wide Instructional Goals. Prior to this, there was no 
professional development around a single goal. Previously individual facilitators set their own annual 
instructional goals based on self-assessment and the California Standards for the Teaching Profession. 
 
2012-2013  
School Wide Instructional Goal was: ACLC facilitators will design, implement, and assess rigorous single 
subject and cross-curricular projects to increase student learning  
 
2013-2014 
The schoolwide instructional goal established in the year following the 3-year WASC visit was benchmark 
development and implementation of data driven instruction.  
 
Carlton Grizzle presented showing staff how input and disaggregate benchmark data. He provided an 
example of how to use data to inform his instructional practice. A facilitator presented Edmodo in the 
classroom and used Data Director to develop his benchmarks. 
 
2014-15 
ACLC had a three-day workshop facilitated by The Buck Institute. Their professional development targeted 
creating engaging and relevant interdisciplinary projects. Every facilitator received comprehensive support 
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and materials. The team was given a PBL toolbox and online tools to help develop class related projects. 
ACLC Facilitators worked together to create interdisciplinary projects during the workshop and throughout 
the year during project planning time. 
RTI was introduced during professional development by ACLC Education Specialist explaining the 
concepts of Tier I, Tier II, and Tier III and ways to accommodate and/or modify lessons for learners with 
learning differences. 
The El Dorado Charter SELPA provided professional development on best practices in implementing 
accommodations and modifications. 
2015-16 
ACLC staff received training on MTSS (Multi-Tiered Systems of Support). MTSS focuses on aligning current 
systems of support in and beyond RTI, analyzing the effectiveness of support, identifying needs, and 
developing a plan to addresses needs.  Schoolwide use of the MTSS model will be implemented during the 
2016-2017 school year.  
2016-17 
Professional development provided by SELPA on Tier I teaching strategies that support many of the 
individual accommodations needed for 504 and SPED learners and which benefit all students.  Strategies 
from Universal Design for Learning (UDL) were offered and used in creating lesson plans. 
There has been schoolwide professional development but they have not been centered around a specific 
goal and according to most staff do not have follow-through. 
 
Goal 3 (Help for at-risk learners): Increase academic achievement for at-risk learners. 
 
2015 CAASPP data indicates that Latino and African American learners are not performing as well as their 
White and Asian counterparts in both English and Math. ACLC has found that students with 504 and IEP’s 
have not benefited from the school’s intervention implementation efforts. Data also indicate that the overall 
GPA dropped for this group. Efforts to support these learners is ongoing with support programs like  MTSS 
/ RTI and UDL work. 
 
The average class size is 25 to 1. All learners at ACLC are supported by small class size and a school 
structure that provides regular learner access to facilitator assistance, as well as time for facilitators to meet 
and address individual learner needs. Every other week whole-school facilitator meetings take place to 
identify struggling students and discuss support strategies to be implemented by the facilitator team. 
Following identification, diagnostic testing, and evaluation of learner work, Learner Study Teams (LST) may 
be utilized to determine strategies to best support learner success. 
LST meetings should take place at least weekly.  

 
LST may lead to referral for special education testing, but the purpose of an LST is to first establish, 
implement and monitor supports and classroom interventions to see if progress is made. ACLC is a highly 
supportive environment for learners with disabilities, using a full-inclusion model for learners. Facilitators 
work closely with the Education Specialist to develop, implement and monitor accommodations. 

ACLC’s curricular design, along with understanding that learning occurs at different rates and in a variety 
ways for each individual, makes the school a comfortable environment in which learners can opt to repeat 
courses as needed to fulfil A-G requirements. Learners may take additional time as needed to meet the 
standards. A No Credit is considered for students that are expected to fail the class. Student with 504’s, 
IEP and struggling students. 

ACLC has consistently increased learning opportunities for all learners, with special emphasis on expanded 
learning experiences for those who are identified as academically low achieving. ACLC’s State and Similar 
School Ranking have trended high, earning one of the best average rankings in AUSD. However, like most 
other schools ALCL has an achievement gap. MAS, MTSS, and facilitator professional development are all 
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focused on closing that gap.  
 

Goal 4 (Project Based Learning): Develop interdisciplinary projects, and methods to measure 
effectiveness of these projects. 
 
For the past few years facilitators have mapped projects, shared pacing plans, and assembled the project 
planning guide for the entire school:  
 
The ACLC Project Planner is a record of all projects as well as timelines for when projects occur throughout 
the school year. The Project Planner is a living document, stored on Google Drive, and is updated as the 
year evolves. The Project Planning document scope and sequence is ongoing and provides facilitators an 
opportunity to look forward in time, and across disciplines to coordinate PBL and plan interdisciplinary 
projects.   
 
In 2014-2015, ACLC facilitators participated in several days of Project-Based Learning training from the 
Buck Institute.  
 
There is room for more interdisciplinary integration of PBL at ACLC. Although analysis of project data 
indicates that PBL is integrated into instruction at ACLC more often than not, better data collection and 
analysis would give ACLC more information. Surveys of specific groups of learners (6th and 9th graders 
and Leadership) indicate that learners would like to experience more Project-Based Learning. 
 
Facilitator turnover and scheduling issues over the past three years have made it difficult to develop 
cohesive and interdisciplinary PBL. Many facilitators teach multiple grade levels, making it difficult to find 
common planning time with other grade-level facilitators. Over the past three years, almost the entire middle 
school core subject staff has changed. In addition, ACLC has hired new chemistry, PE, and high-school 
social studies facilitators. 
 
Goal 5 (Math Improvement): Improve achievement for those who fail to progress in math or who enter 
math courses with low skills. 
ACLC has faced staff challenges since the 2012-2013 school year. Especially in math content areas. ACLC 
onboards new facilitators quickly to develop practical and desirable jobs skills. With these new Math 
facilitators ACLC now offers math classes 5 days a week. 
 
With common and cohesive curricular adoption ACLC has developed a cohesive plan for learning 
diagnostics and benchmarks throughout the year. This allows them to make recommendations for 
advancement and placement in proper courses. The math department adopted the Mathematics Diagnostic 
Testing Project (MDTP) readiness tests to help gather and analyze data to monitor  progress of 
learners  compared to Standardized testing. 
 
All mathematics department members attended course introduction and follow-up workshops provided by 
CPM. In 2015-16 school year, the entire department attended the CPM National Teachers Conference. 
ACLC staff developed a workshop coverage plan that allowed them to attend choice workshops as well as 
those that we felt best fit the school’s needs. The hope is that the strategies will the support all students 
need during school and the after school support program. After school programs have implemented MAS 
(More Academic Support). 
In addition ACLC has articulated and aligned 6th -7th grade math courses to the College Preparatory Math 
Programs. New online textbooks in Algebra, Geometry and Calculus have been adopted providing 
struggling learners the support they need. It provides support in skills assistance, homework help, step-by-
step problem solving and a parent’s guide. 
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Goal 6:(Independent Charter) In order to allow ACLC to control its own future: Continue working with 
AUSD to become an independent Charter school and LEA; 2) Raise Enrollment to 300 to ensure financial 
stability of ACLC.  
 
ACLC has established itself as an independent charter for the past six years. Enrollment has been above 
300 for the past five years. There is a huge demand for enrollment, with over 200 applications for 60 sixth 
grade openings. Schoolwide, ACLC currently (2016-17) has 375 learners enrolled. Retention rate is 85%.  
 
Additionally, the previous Visiting Committee left the following recommendation: 
 
Goal 7: ACLC needs to do a more thorough job of examining and analyzing the data to indicate the extent 
to which measurable goals have been achieved and the implications of how these results will be used to 
make any modifications of curriculum or instruction they may be warranted. 
 
Though ACLC has taken the steps to gather data there is no formal process in place to examine and analyze 
it. Professional development dedicated in data analysis has not been structured and is ongoing.  
Data presented does not include an in-depth analysis of their findings. ACLC staff is still in the process of 
determining what data is relevant and valid to help them guide their instruction and program improvements. 
 
Chapter III: Self-Study Process  
x Include a copy of the school’s schoolwide learner outcomes. 
 
ACLC’s Expected Schoolwide Learning Results  
          
ACLC’s goal is that all graduates will: 
      
Demonstrate the personal qualities, work habits and attitudes that promote lifelong learning 
●  Ability to effectively plan and manage time and tasks  
●  Knowledge of career options and pathway to their achievement  
●  Effective self-reflection, assessment and revision of actions and products  
          
Demonstrate competency in academics and new basics 
● Exceed AUSD graduations requirements 
● Succeed on traditional assessment measures 
● Achieve subject matter competency 
●  Successfully meet college entrance requirements  
 
Demonstrate critical thinking and reasoning skills 
● Use efficient learning techniques to acquire and apply new knowledge and skills   
● Generate new ideas and dreams and plan for the future   
●  Recognize and solve problems   
●  Understand underlying rules and principles and draw logical conclusions  
          
Demonstrate superior interpersonal and collaborative abilities   
●  Produce high quality group projects for a variety of audiences   
●  Function in various group roles 
● Contribute cooperatively to a group effort 
● Exercise leadership and work with diversity 
● Help others learn  
 
Demonstrate technological literacy   
●  Be able to select and apply appropriate technology to task   
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● Effectively use technology to critically gather information   
●  Choose appropriate technology to communicate ideas  
  
Demonstrate the ability to engage in a participatory democracy 
● Give back to the community and recognize the needs of others 
● Participate in democratic process, including judicial and governance structures 
●  Take ownership and responsibility for wellbeing of the community and themselves 
● Participate in decisions that affect their own learning experience  
  
x Comment on the school’s self-study process with respect to the expected outcomes of the self-study. 

1. The involvement and collaboration of all staff and other stakeholders to support student 
achievement 

 

The Visiting Committee found that there is adequate participation of all stakeholder to support student’s 
achievement. ACLC Administration needs buy-in and involvement by all to ensure the development of 
the schools program are successful.  
 

2. The clarification and measurement of what all students should know, understand, and 
be able to do through schoolwide learner outcomes and academic standards (note the 
selected schoolwide learner outcomes examined by the school) 

 
After writing A-E Categories for Chapter IV, facilitators met in small groups and identify the Areas of 
Strength and Growth Areas.  They compiled the Areas for Growth and worked as a staff to synthesize 
them into themes.   Critical Learner Needs and the Schoolwide Learner Outcomes were connected to 
each of the themes and four goals were developed: 
 
Goal 1: ACLC deeply values the input and contribution of all stakeholders:  learners, parents, staff, and 
external community members. ACLC will commit to building overlapping and supportive communities 
which will empower and engage those stakeholders. 
Goal 2: Improve instructional practices at ACLC by collaborating on a common vocabulary and 
conceptual framework centered around our self-directed, experiential and active learning model. 
Goal 3:  Improve the learning outcomes for all learners, especially learners with 504 or IEPs and EL 
learners, through Tier I supports and, when necessary,  Tier II accommodations. 
Goal 4: Routinely collect data and use it to inform instruction and school culture to increase learner 
achievement, especially in underperforming subgroups. 
 

3. The gathering and analyzing of data about students and student achievement 
 
ACLC administration has gathered a wealth of data from informal to formal processes providing a 
platform for dialogue. This data can be overwhelming and daunting. Fortunately, ACLC has recognized 
the importance of data but needs to find best practices to disaggregate data and present to staff. ACLC 
needs to embrace data and view it as tool to measure the success and growth areas of their programs.  
 

4. The assessment of the entire school program and its impact on student learning in 
relation to schoolwide learner outcomes, academic standards, and ACS WASC/CDE 
criteria. 
 

There exist a culture of success and belief that “all learners can learn at ACLC. It is evident in their 
Action plan and school mission statement. 
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ACLC data shows student’s school wide 77% met standard in ELA and 66% met standard in Math. Yet, 
the school has not recognized or identified what is working effectively. Discussion among school 
community needs to develop to ensure that the appropriate actions steps are taken to continue teacher 
instruction, practices to ensure all students are learning. 
 

5. The alignment of a long-range action plan to the school’s areas of need; the 
development and implementation of an accountability system for monitoring the 
accomplishment of the plan. 

 
ACLC has established a long-ranged schoolwide action plan that appropriately addresses efforts to support 
high achievement of all students. Data examined by the school supports the identified growth areas. 
However, a greater effort is needed from ACLC facilitators to commitment to using schoolwide data 
pertinent to student learning. ACLC Leadership needs to review the action plan annually to monitor and 
measure student achievement in the Common Core Standards and schoolwide learner outcomes. 
 

Chapter IV: Quality of the School’s Program 

Part A:  What Currently Exists  

CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP, STAFF, 
AND RESOURCES 

A1. Vision and Purpose Criterion 
To what extent a) does the school have a clearly stated vision and mission (purpose) based on its student 
needs, current educational research, the district LCAP, and the belief that all students can achieve high 
academic levels? 
To what extent is the school's purpose supported by the governing board and the district LCAP further 
defined by schoolwide learner outcomes and the academic standard? 

 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Vision – Mission – Schoolwide Learner Outcomes – Profile: The school has established a clear, 
coherent vision and mission (purpose) of what students should know and demonstrate; it is based upon 
high-quality standards and is congruent with research, practices, the student/community profile data, and 
a belief that all students can learn and be college and career ready. 
 
Alameda Community Learning Center has a clearly stated vision based on learners’ needs, current 
educational research, and the belief all learners can achieve at high levels.  
Mission Statement: The Alameda Community Learning Center is an educational model that empowers all 
youth to take ownership of their educational experience, to celebrate their diverse community, and to 
actively participate as members in a democratic society. 
ACLC is an educational model that seeks to create a dynamic learning community by embodying the best 
practices of teaching and learning in a noncompetitive manner.  It supports individuals to actively discover 
their own potential, recognize their own value and worth, and practice responsibility to the community. 
ACLC believes in the importance of a participatory governance model to empower learners, parents, and 
facilitators to create a great educational program.  
ACLC is dedicated to a self-directed project-based learning model to achieve its educational goals. The 
school provides a safe, connected, and flexible learning community to all students. Their programs place 
emphasis on college ready curriculum and project skills to enhance understanding and effective 
communication. 
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes: There are effective 
processes in place to ensure involvement of all stakeholders in the development and periodic refinement 
of the vision, mission, and schoolwide learner outcomes. 
 
In addition to the Boards and committee structures, ACLC holds annual forums to discuss the school’s 
programs and vision. These annual forums consist of all stakeholders where they can provide input and 
share concerns. The Parent Action Committee also has a significant voice at ACLC and advocates for 
improvements or change. PAC is a place where discussions on LCAP and Charter revisions and updates 
occur. Parents, facilitators, learners and community members all play a role in representing their respective 
stakeholders in developing major school policies.  
 
Understanding of Vision, Mission, Schoolwide Learner Outcomes, District LCAP: Students, parents, 
and other members of the school and business community demonstrate understanding of and commitment 
to the vision, mission, the schoolwide learner outcomes, and the district LCAP. 
 
An area for growth identified by ACLC is to increase the number of committee members from low SES and 
subgroups. ACLC has between 2 and 5 parents at these committee meetings. These parents are often 
engaged and bring ideas from Parent Action Committee. ACLC reports that as work is completed in 
committee meetings, it is the job of the committee chair to report back to the ACLC Board. At times this 
reporting is inconsistent and causes concern among the community.  
 
 
A2. Governance Criterion 
To what extent does the governing board a) have policies and bylaws that are aligned with the school's 
purpose and support the achievement of the schoolwide learner outcomes and academic, college, and 
career standards based on data-driven instructional decisions for the school? 
To what extent does the governing board delegate implementation of these policies to the professional 
staff? 
To what extent does the governing board monitor results regularly and approve the single schoolwide action 
plan and its relationship to the Local Control and Accountability Plan? 
 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Governing Board and District Administration: The district policies and procedures are clear regarding 
the specific duties and roles of the governing board and district administration in their relationship to the 
school and staff. 
 
ACLC Community Learning Center is governed by two Boards. The ACLC Governing Board oversees 
program and the Community Learning Center (CLCS) Board oversees finance. The ACLC Governing board 
is composed of 2 facilitators, 2 learners, 2 parents, 2 community members and the Lead Facilitator. The 
ACLC Governing Board is responsible for establishing broad policies. For example, the ACLC Governing 
Board sets policies related to learner suspension or expulsion, and grading policies. The ACLC Governing 
Board is responsible for ensuring best educational practices, which offers guidelines for instruction and 
research-based teaching tools. 
The CLCS Board is comprised of between 7 and 17 members that include parents from ACLC and Nea, 
learners from each school, and local area community members. The CLCS Board is a fiduciary board and 
makes decisions such as approving contracts over a certain financial threshold and approving salary 
increases 
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Understanding the Role of Governing Board: There is clear understanding about the role and 
responsibilities of the governing board and the professional staff. 
 
The ACLC method of governance incorporates learners, families and facilitators in a broad array of 
organizational functions – legislative, judicial and executive. This is part of the ACLC philosophy that 
learning is experiential, and incorporates processes of the learning environment. 
The ACLC Governing Board acts as a governing body of the ACLC Charter School and is composed of 
nine voting members. It is charged with development and oversight of policy, budget, organizational 
development, strategic planning, standards and curriculum, program evaluation, and maintaining the vision 
of the ACLC Charter. All of this is reviewed by and subject to CLCS Board of Directors approval. The 
Governing Board is comprised of three facilitators (the Lead Facilitator and two other facilitators determined 
by the ACLC facilitator staff), two elected learners from the whole body of learners (serving one year terms), 
two parents appointed by the learners and facilitators who are elected to the next year’s board (serving 
staggered two year terms), and two members from the community appointed by the learners and facilitators 
who are elected to the next year’s board. 
 
Governing Board and Stakeholder Involvement: Parents, community members, staff, and students are 
engaged in the governance of the school. 
 
The ACLC governing board has policies and bylaws that are aligned with the school’s purpose, support the 
achievement of the school-wide learner outcomes and academic standards based on data-driven 
instructional decisions for the school. The board delegates implementation of these policies to the 
professional staff, and monitors results regularly. The ACLC school wide action plan is approved by both 
the ACLC and CLCS boards. The ACLC Governing Board promotes effective communication between 
parents and facilitators, the Lead Facilitator, and counselors by encouraging involvement by parents at all 
levels of the school's governance. Parent representatives’ serves on the ACLC Governing Board that is 
responsible for all major policy decisions related to the school. Parents also serve on the Financial, Program 
Evaluation, Curriculum and Standards, and Personnel Committees. 
 
The ACLC Governing Board meets monthly or more often as needed, and is charged with overall policy-
making affecting all areas of the ACLC Charter School. The CLCS Board delegates authority to the ACLC 
Governing Board the following matters: 
● Graduation Standards, as long as they meet minimum chartering agency standards 
● Budget proposals subject to CLCS approval 
● Strategic planning for ACLC academic program subject to CLCS approval  
● Day to day facilities issues 
● Provides input to the annual LCAP 
● Approves the annual LCAP 
 
Board’s Evaluation/Monitoring Procedures: There is clarity of the evaluation and monitoring directed by 
the governing board and carried out by the district administration. 
 
CLCS encourages community members to actively participate in school activities to promote a stronger 
school community. The schools structure maintains overall control, while delegating segment responsibility 
to people involved in the activities. The ACLC Governing Board is designed to empower all stakeholders, 
parents, learners, facilitators, and community members, but the distribution of voting members is set up so 
no individual stakeholder group can create policy for the school without other groups supporting the policy. 
Facilitator members (paid staff) have only 3/9 of the votes. The ACLC Governing Board restricts facilitators 
from voting on any issues related to their compensation or working conditions. This governance system 
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has been in place at the ACLC for over fourteen year. 
 
Complaint and Conflict Resolution Procedures: The established governing board/school’s complaint 
and conflict resolution procedures as they apply to the school’s stakeholders are effective. 
 
The CLCS Executive Director attends the ACLC Governing Board meetings and acts as the 
communications link between the CLCS Board of Directors, the ACLC Governing Board, and the chartering 
agency. All decisions of the Governing Board are made by a majority vote of its members unless otherwise 
specified by this Charter or in Bylaws adopted by CLCS. The CLCS Board of Directors and the ACLC 
Governing Board conduct its business in compliance with the Brown Act and the Public Records Act, and 
both follow a Conflict of Interest Policy and their respective bylaws.  
However, ACLC reports that in some instances a division manifested between the concerns and interests 
of the CLCS Board and the ACLC Board. Those concerns were made more challenging during contract 
negotiations. ACLC operates autonomy in relation to the AUSD, and is different from the current CLCS 
Board  which at times led to misunderstanding in financial and personnel matters.  
 
A3. Leadership: Empowerment and Continuous Planning and Monitoring Criterion 
To what extent based on student achievement data, does the school leadership, parent/community, and 
staff make decisions and initiate activities that focus on all students achieving the schoolwide learner 
outcomes and academic, college, and career standards?  
To what extent do the school leadership and staff annually monitor and refine the schoolwide action plan 
and make recommendations to modify the LCAP based on analysis of data to ensure alignment with student 
needs? 
 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Broad-Based and Collaborative: The school’s broad-based, collaborative planning process is a 
continuous improvement cycle that a) assesses data to determine student needs, b) collaboratively 
determines and implements strategies and actions and c) monitors results. 
 
Administration, WASC leadership team, and whole-staff meetings occur regularly providing progress on 
school wide annual goals. Recently, ACLC has been trying to improve the level of dedication and 
collaboration among all stakeholders. Parent and student surveys were sent out to get feedback about 
school program and WASC and LCAP aligned goals. Feedback from the surveys and meeting with parents 
and students were favorable and positive. ACLC reports that Facilitators make recommendations to the 
Lead Facilitator and Assistant Lead Facilitator for PD topics. The Visiting Committee found that they are 
still making progress in this area. 
 

Single School Plan for Student Achievement Correlated to Student Learning: The school’s Single 
Plan for Student Achievement (SPSA) is directly correlated to and driven by the analysis of student 
achievement data. 
 

ACLC does not have a SSPSA. However, staff has weekly meetings to talk about learners of concern. They 
use Google tracking documents to monitor individual learners. Each learner of concern is given specific 
accommodations or support by facilitators.  
At the beginning of each year ACLC staff reflects on state data in order to know who is thriving and where 
adjustments in their instruction needs to be made.  ACLC reports that Facilitators use benchmarks to 
assess and reflect on their instruction. The staff has agreed to implement three benchmarks every year 
with the intention of using holistic data to determine instructional effectiveness. 
ACLC facilitators are provided with staff development opportunities, and funds are available for facilitators 
to pursue individual professional development interests, upon request to and approval by the Lead 
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Facilitator. In addition, there will are six (6) full days of professional development for ACLC facilitators 
scheduled throughout the year.  
 
Staff Actions/Accountability to Support Learning: The school leadership and staff demonstrate shared 
decision-making, responsibility, and self-reflection on actions and accountability for implementing practices 
and programs that support student learning. 
 
The Visiting Committee found that not all of ACLC staff is involved in shared responsibility, actions, and 
accountability to support student learning throughout all programs. New and some veteran teachers share 
that there is minimal accountability and actions taken by ACLC staff. Programs like MAS and MTSS are in 
the beginning stages and not all staff is consistent. Procedures for Learner Study Team (LST) meetings 
are clear to all staff members who may have a concern about students but needs follow-through. Tutoring 
sessions and office hours are available for all students. However, the program needs to be monitored 
closely ensuring that students identified at risk  are attending. 
 
 
Internal Communication and Planning: The school has effective existing structures for internal 
communication, planning, and resolving differences. 
 
Communication on campus is mainly by via email. A weekly newsletter provides staff members with 
essential information and news on campus. Weekly staff meetings on minimum days address topics that 
pertain to  staff members on campus.  
Staff meetings are held weekly. These meetings also serve as a forum for various discussions  and provide  
professional development opportunity, where teachers share best practices. 
 
A4. Staff: Qualified and Professional Development Criterion 
To what extent does a qualified staff facilitate achievement of the student academic standards and the 
schoolwide learner outcomes through a system of preparation, induction, and ongoing professional 
development?  
To what extent is there a systematic approach to continuous improvement through professional 
development based on student performance data, student needs, and research? 
 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Qualifications and Preparation of Staff: The school has procedures to ensure that staff members are 
qualified based on staff background, training, and preparation. 
 
ACLC has employment policies listed with each job posting. The career portal on the EdJoin website lists 
the responsibilities and criteria required for each job. Requirements for each job reflect the qualifications 
desired for each position on campus. A set of criteria is listed for single subject and multiple subject 
credentials.  
The CLCS Facilitator Evaluation System process and rubric provide clear indicators on the requirements 
for each facilitator. Duties explained to facilitators during the first week of training and subsequent staff 
meetings make required duties clear. The CLCS Facilitator Evaluation System evaluation process is 
reflective and provides teachers with the tools and feedback needed to refine practices and develop 
teaching skills.   
The CLCS and CTA contract was signed last year. The collective bargaining agreement clarifies all jobs 
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and work parameters. The employee handbook is clear and available to clarify roles and access to 
resources. 
ACLC hires staff members based on qualifications and goes through an extensive interview process initially 
at the home office level, and then at the site level. Summer professional development for facilitators 
provides is provided prior to the beginning of the school year. Professional development sessions during 
minimum days provide additional opportunities for facilitators to evaluate data, skill build, or collaborate 
both within departments and other disciplines. 
 
Staff Assignment and Preparation: The school has a process to assign staff members and provide 
appropriate orientation for all assignments, including online instruction and focused programs, to maximize 
the expertise of the staff members in relation to impact on quality student learning. 
 
The CLCS Facilitator Evaluation System is used to help teachers receive the proper training and 
preparation for their responsibilities across disciplines. Mini-observations (both announced and 
unannounced) throughout the year by lead teachers, coaches, and administrators provide teachers with 
additional feedback about their practice. Content coaches are available to provide instructors with support 
such as real time coaching, team teaching, and feedback. 
 
Defining and Understanding Practices/Relationships: The school implements a clear system to 
communicate administrator and faculty written policies, charts, and handbooks that define responsibilities, 
operational practices, decision-making processes, and relationships of leadership and staff. 
 
Information regarding the responsibilities, operational practices, decision-making processes, and 
relationships of leadership and staff are defined in the CLCS Employee Handbook.   Each facilitator plans 
weekly lesson plans aligned to cover all of the required state standards set forth by the state.  Curriculum 
syllabus are available on facilitator Jupiter grades. 
 
Support of Professional Development/Learning and Measurable Effect on Student Learning: The 
school effectively supports professional development/learning with time, personnel, material, and fiscal 
resources to facilitate all students achieving the academic, college- and career-readiness standards, and 
the schoolwide learner outcomes. 
 
ACLC provides professional development opportunities so Facilitators can further develop their instructional 
strategies. In addition, weekly staff trainings on items such as lesson plans and other specialized areas 
occur both as a whole staff and as an intra-disciplinary team. Department leads provide support for first 
year teachers.  Lead facilitators conduct in-class observations for teachers and provide feedback about 
performance around specific strategies as well as classroom management, student behavior and 
engagement. 
Time dedicated to professional development is scheduled for minimum days and designated non-student 
contact days during the school year.  
 
Supervision and Evaluation: The school implements effective supervision and evaluation procedures in 
order to promote professional growth of staff. 
 
New facilitators meet with the Lead Facilitator and/or Assistant Lead Facilitator to plan for the completion 
of BTSA training.  New facilitators have support from department leads for curriculum planning and grade 
level articulation. ACLC also provides instructional coaching for new staff as they become accustomed to 
the practices and expectations of the school. New facilitators are observed on a regular basis by the coach 
and meet on a weekly basis to discuss plans and ways to improve educational practice.   
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A5. Resources Criterion 
To what extent are the human, material, physical, and financial resources sufficient and utilized effectively 
and appropriately in accordance with the legal intent of the program(s) and LCAP to support students in 
accomplishing the academic standards, the college- and career-readiness standards, and the schoolwide 
learner outcomes? 
 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Allocation Decisions and Their Impact: There is a relationship between the decisions about resource 
allocations, the school’s vision, mission, the schoolwide learner outcomes, the critical learner needs, the 
district’s LCAP and the Single Plan for Student Achievement (SPSA), the academic standards, and the 
college- and career-readiness standards. The school leadership and staff are involved in the resource 
allocation decisions. There are processes operating in relationship to district practices for developing an 
annual budget, conducting an annual audit, and at all times conducting quality business and accounting 
practices. 
 
ACLC follows purchase policies and procedures established by Community Learning Center schools. 
Copies of procedures are featured on the Finance Portal and the school staff is informed of purchase order 
procedures during summer training.  Facilitators use a Google doc form to request supplies. Basic office 
supplies are available in office supply room. Departments are given annual budgets to make larger 
purchases as needed. Large purchases needed by teachers are approved by  the Lead Facilitator. Any 
reimbursement requests for purchases of  classroom supplies are submitted to the Office Manager. The 
Lead Facilitator has an extensive role in planning for and allocating resources through monthly budget 
meetings.  
 
Facilities: The school’s facilities are adequate to meet the students’ learning needs, support the 
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are 
safe, functional, and well-maintained. 
 
ACLC has moved twice prior to coming to 1900 Third Street. The site is currently meeting all educational 
needs and shares the site with Nea, their sister school. 
Safety equipment is present in all classrooms to ensure learner safety. Fire drill maps, emergency 
procedures documents, first aid kits, and fire extinguishers are present in every classroom.  Requests for 
repairs are sent to the office via email. Specialized rooms are equipped with the proper equipment to 
support learning while maintaining safety. Each classroom has a computer cart and a tech cart including 
projectors and audio.  
 
An area of concern is with Learners during project periods. Historically, ACLC has given learners freedom 
in the center and on their free periods allowing them to leave the learning center but stay on campus. During 
the visitation the Visiting Committee observed students walk in and out of the learning center or out and 
about on campus at time with no supervision. This is a concern as ACLC is required to take role during fire 
drill and currently there is no roll sheets for learners in the center. 
 
Instructional Materials and Equipment: The policies and procedures for acquiring and maintaining 
adequate instructional materials and equipment, such as textbooks, other printed materials, audio-visual, 
support technology, manipulatives, and laboratory materials are effective 
 
ACLC employs a full time IT support person as well as Linde Group for one day per week consultation 
services.  All repairs, maintenance and upgrades are addressed by these staff members, and purchase 
sare approved by the Lead Facilitator (and Executive Director if over a certain dollar threshold), as 
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necessary.  Facilitators have access to them via email for any questions or requests. 
 
 
Well-Qualified Staff: Resources are available to enable the hiring, nurturing, and ongoing professional 
development of a well-qualified staff for all programs such as online instruction and college and career. 
 
Funds to hire staff and professional development are included in ACLC’s annual budget. ACLC has 13 
Facilitators and none are teaching out of their assignments. Additional training materials are provided to 
facilitators during professional development days. Department leads also support new facilitators to write 
and edit curriculum. The Visiting Committee observed and witnessed that ACLC Faciliators are passionate 
about their school, enjoy working with a small group of students per grade level. 
 
 
Long-Range Planning: The district and school’s processes for regularly and effectively aligning the Local 
Control Accountability Plan (LCAP) with site resource decisions ensures the continual availability and 
coordination of appropriate funds to support students’ achievement of the critical learner needs, the 
academic standards, college- and career-readiness standards, and the schoolwide learner outcomes. 
 
With the completion of the CTA agreement, ACLC is working on addressing programmatic changes that 
may impact teacher’s role in the classroom. Their hope is that it will be develop into long term positive 
change. ACLC’s LCAP and WASC process has given them an opportunity to look at long term planning to 
develop or strengthen current programs and instructional strategies. The ACLC Board discusses enrollment 
targets and the impact of enrollment on school program along with making sure facilities and staffing is 
appropriate for the students population. 
 
A6.  Resources Criterion [Charter Schools only] 
To what extent has the charter school’s governing authority and the school leadership executed responsible 
resource planning for the future?  
Has the school developed policies, procedures, and internal controls for managing the financial operations 
that meet state laws, generally accepted practices, and ethical standards?   
Is the school fiscally solvent and does it use sound and ethical accounting practices (budgeting/monitoring, 
internal controls, audits, fiscal health and reporting)? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Long-range Financial (and Other Resources) Plan and Stakeholder Involvement: The school regularly 
involves stakeholders in the review of its long-range plan/capital needs (and other resources) in relation to 
the school’s vision, mission, and schoolwide learner outcomes. Decisions about resource allocation are 
directly related to the school’s vision, mission, and schoolwide learner outcomes. 
 
ACLC strategizes and prioritizes goals to guide the revision and planning of long-range plans in conjunction 
with Finance Committee meetings. Budget information is posted on the CLCS website.  
Facilitators relay their concerns regarding long-range capital needs to their Department lead, who meet 
with the Lead Facilitator and Assistant Lead Facilitator.  
Annual surveys for staff, learners and parents provide modes of feedback regarding long-range planning. 
Staff meetings provide forums for feedback. 
ACLC Governing Board, while not involved with the majority of budgetary concerns, still provides input into 
fiscal matters.  School clubs often petition ACLC Governing Board for the right to hold fundraising events 
and support school trips.  
Based on ACLC’s fiscal policies, the majority of long-range capital planning takes place directly between 
CLCS and site administrators. 
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ACLC has an established planning process for addressing long-range capital needs (building, equipment, 
reserves). As part of the annual budgeting process, each site identifies its capital needs for the coming 
year.    
 
Regular Accounting and External Audit Procedures: The school has written policy that defines internal 
controls, contracts, regular accounting, and external audit procedures. 
 
Annual audits allow ACLC to be held accountable for sound and ethical accounting practices. Audit reports 
are approved by the CLCS board.  Fiscal policies are established and reviewed regularly.  During salary 
negotiations, comparative information is reviewed.  The process to date has involved examining both district 
salaries for a range of positions, as well as local unionized charter school’s compensation.  All expenses, 
including salaries, are evaluated throughout the year.  The ACLC finance committee and admin team 
update projections as needed. 
ACLC independent Audit Report for 2014-2015 was completed with no findings. 
 
Processes for Implementation of Financial Practices: The school employs accountability measures to 
assure that personnel follow fiscal policies and procedures. 
 
The policies and procedures for the school are prepared by CLCS in collaboration with ACLC staff and 
board. The ACLC Finance Committee works closely with the administration to create the site’s budget for 
each year. Those budgets are approved by the ACLC and CLCS boards. Throughout the year, EdTec 
account manager meets with the administrative team and the ACLC Finance Committee to review monthly 
revenue and expenses, and update projections as needed.  The Lead Facilitator and the CLCS Executive 
Director monitor the school’s budget. For the 2016-2107 school year professional development increased 
from $12,266 to $14,328 providing support for continued learning and skill building among staff. 
 
Budgeting Process — Transparency: The school develops and monitors its annual budgeting process to 
ensure transparency and stakeholder involvement. 
 
Financials are available on the CLCS Website.  
ACLC Finances are transparent and in accordance with ACLC organization’s policies. Financials are shared 
monthly in financial meetings, ACLC and CLCS Board meetings. At each meeting, the community has input 
via the Board members themselves as well as the community who wish to attend. 
 
Adequate Compensation, Staffing, Reserves: The school governing body provides adequate 
compensation to faculty, administrators, and staff; adequate staffing for the school’s program; and 
reasonable accumulation of reserves. 
ACLC maintains a reserve equal to 3% of the current year’s revenues to ensure the financial stability of the 
school.  Compensation packages are negotiated between CLCS staff and the union, and approved by each 
collective bargaining unit and the CLCS board. 

 
Marketing Strategies: The school has marketing strategies to support the implementation of the 
developmental program, including research and information to help develop future planning. 
 
ACLC has working with an independent marketing consultant and has been actively revising and updating 
ACLC’s website so it accurately reflects the schools programs.     
Every year, ACLC mails marketing postcards to Alameda, as well as to zip codes in close proximity in 
Oakland.  They purchase print ads in  local papers and constantly  examining the cost effectiveness of 
placing ads in different outreach markets.  
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A challenge they face is the way ACLC markets themselves to and within the community. ACLC model is 
to remain small. In this case they are only open to 60 new sixth graders and a handful of learners at other 
grade levels. Due to the size of Alameda and the high number of other schools in town, ACLC remains 
aggressive with their marketing strategies in order to cultivate interest in the school. ACLC has been very 
successful in recruiting and meeting enrollment goals. 
 
 
Informing the Public and Appropriate Authorities: The governing authorities and school leaders inform 
the public and appropriate governmental authorities about the financial needs of the organization. 
 
Any and all information that is public and required of the site is handled by ACLC administrators and CLCS. 
CLCS Executive Director holds monthly finance committee meetings, and is required to submit 
expenditures and revenue and enrollment updates  at that time.  
 

CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP, STAFF, 
AND RESOURCES 
Areas of strength for Organization: Vision and Purpose, Governance, Leadership, Staff, and 
Resources (if any): 

x There is a great deal of pride in the schools democratic model. 
x There is significant parent inclusion in school governance. 
x ACLC has systems in place to include the community into decision making processes. 
x Learners at ACLC are empowered through Leadership to have a true voice at the school. 
x Community input to Board Policy is nested in the Board structure. 

 
Key issues for Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources (if 
any): 

x The LCAP and vision/mission require regular education of learners and parents. ACLC needs to 
promote the vision and mission especially for new learners and facilitators joining ACLC. 

x In some cases, learners become frustrated with the model when school safety and Ed Code 
prevent them from passing proposals. (i.e. skateboarding) 

x Clear Communication between all boards, school staff and Community to help build trust and 
reassurance. 

x ACLC staff lacks a common understanding and language around differentiation, what 
differentiation means and how to implement it. School leadership should regularly review to 
determine the degree to which actions of the leadership and staff focus on successful student 
learning? A plan for including these check ins and report outs should be clear and scheduled. 

x New staff orientation is available, but continued support for new facilitators on the daily functions 
of the school would be useful. 

x Attendance in the center is difficult during fire drills as they are not part of a class roster. 
x With commitment to the small school model, ACLC needs to become more efficient as they strive 

to support existing staff, maintain facilities and expand support for learners. 
 

Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 
 

x ACLC Community Learning Center charter petition. 
x CLCS Board Bylaws 
x ACLC Charter Appendices with policy and systems described in depth. 
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x ACLC Independent Audit Report 
x Sample monthly presentation of financial posted and presented publically. 
x CLCS Fiscal Policy 

 

CATEGORY B. STANDARDS-BASED STUDENT LEARNING: CURRICULUM 
B1. Rigorous and Relevant Standards-Based Curriculum Criterion 
To what extent do all students participate in a rigorous, relevant, and coherent standards-based curriculum 
that supports the achievement of the academic standards, the college- and career-readiness standards, 
and the schoolwide learner outcomes? 
To what extent through standards-based learning (what is taught and how it is taught), are these 
accomplished? 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Current Educational Research and Thinking: The school uses current educational research related to 
maintain a viable, meaningful instructional program that prepares students for college, career, and life. 
 
ACLC faculty have all participated in professional development to support their implementation of Project-
Based Learning and Common Core State Standards. Additional professional development in the content 
areas has also taken place. New facilitators attend Beginning Teacher Support and Assessment (BTSA) 
Induction and both new and returning facilitators have access to an instruction coach who typically meets 
with facilitators once a week for fifty minutes. The position of Department Chair was created and 
implemented for the 2016-2017 school year. Facilitators voiced to the Visiting Committee that an area of 
growth would be to have consistent, dedicated, and protected time to meet as a department for ongoing 
professional development. An area of growth for ACLC would be to ensure ongoing school-wide 
professional development clearly connected to the Action Plan goals and to collect data on the 
implementation and success of these trainings through analysis of both curriculum and student work. ACLC 
should also provide facilitators with more professional development on new Frameworks and Standards 
(particularly Social Studies and Health).  
 
Academic and College- and Career-Readiness Standards for Each Area: The school has defined 
academic and college- and career-readiness standards for each subject area, course, and/or program. 
 
ACLC has clearly defined academic and college-and-career readiness standards for each subject area. 
ACLC offers A-G courses to support learners in transitioning from high school directly to a UC or CSU. A-
G honors courses are also offered and are untracked to allow all interested learners to enroll, however it is 
unclear how effective the “No ‘D’” policy (grades below 60% earn only “no credit”) is in supporting all 
learners, particular learners with IEPs/504s and other under-performing groups. ACLC does not offer AP 
courses but does support learners in attending AP courses at local schools. ACLC does require all learners 
to take at least one college course in order to graduate from ACLC and offers many opportunities for 
learners to engage in college and career readiness skills through diverse course offerings (including 
“Learning to Learn” and “Contemporary Community Citizenship) and school culture and norms (thrice yearly 
Learner Led Conferences).  
 
Congruence: There is congruence between the actual concepts and skills taught, the academic standards, 
the college- and career-readiness standards, and the schoolwide learner outcomes. 
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There is clear congruence between the schoolwide learner outcomes, actual concepts and skills taught, 
academic standards, and college-and-career-readiness standards. All ACLC courses are aligned to the 
appropriate academic standards (Common Core or State Standards) and use Project-Based Learning to 
support learners in attaining important college and career skills. The Schoolwide Learner Outcomes of 
“academic competency” and “demonstration of critical thinking and reasoning skills” are evidenced by 
CAASPP scores and learner’s participation in thrice yearly “Learner Led Conferences.” Courses meet A-G 
requirements and all learners also enroll in college courses through the local community college. ACLC 
also offers courses specifically aligned to their schoolwide learner outcomes such as “Contemporary 
Community Citizenship.” Learners also have the opportunity to practice “engaging in a participatory 
democracy” through the school Leadership and Judicial Committees.  
 
Student Work-Engagement in Learning: The school’s examination of representative samples of student 
work and snapshots of student engagement in learning demonstrate the implementation of a standards-
based curriculum and the schoolwide learner outcomes. 
 
ACLC lacks thorough and ongoing data collection and reflection on the effectiveness of their curriculum. 
Minimal observation of student engagement or examination of student work samples have taken place, 
although data collected in Spring 2016 demonstrated that learners are engaged in Common Core and SLO 
aligned independent and group work. Use of “Center Time” or “Free Periods,” (an essential part of the 
ACLC program) to further learning and provide time to work on projects has had mixed results as reported 
to the visiting team by learners, facilitators, and parents. Observations of learner’s use of Center Time 
included in the self-study noted that ⅓ of learners were actively socializing and some learners used the 
time to play video games. The Visiting Team learned through various focus groups that older learners (high 
school) do make good use of this time to attend college classes and other extra curricular activities, but the 
Visiting Team also observed many learners (of all ages) engaging in non-academic tasks (video games, 
texting/cell phone use, non-academic websites, and socializing) during the multiple Center Time/ Free 
Periods observed. An area of growth for ACLC is to provide more structure and support for learners during 
Center Time/ Free Periods to support the Critical Learner Needs.  
 
Integration among Disciplines: There is integration and alignment among academic and career technical 
disciplines at the school and where applicable, integration of outsourced curriculum into the program so 
that curricular integrity, reliability, and security are maintained. 
 
Learners at ACLC have a multitude of opportunities to engage in cross-curricular and multi-disciplinary 
projects and experiences. Learners participate in Learner-Led Conferences where they share their 
expertise about subject matter while practicing their communication skills. Learners also have opportunities 
to engage in outsourced curriculum through bioengineering and robotics competitions at UC Berkeley and 
Pioneers in Engineering. Learners also attend off-campus learning opportunities through Save the Bay to 
restore natural habitats. The Humanities Department actively works to collaborate on projects such as the 
California Props assignment during the 2016 election. Many of these interdisciplinary projects also 
strategically bring together diverse learners, including collaborations between middle and high school 
learners and learners of different academic achievements.  
 
Curricular Development, Evaluation, and Revisions: The school assess its curriculum review and 
evaluation process for each program area, including graduation requirements, credits, homework and 
grading policies, to ensure student needs are met through challenging, coherent, and relevant curriculum. 
This assessment includes the degree to which there is involvement of key stakeholders.  
 
ACLC facilitators have autonomy in the creation and implementation of curricula and there is currently no 
school-wide oversight of the creation or effectiveness of curriculum. There are currently no requirements or 
expectations of the use of backwards plans or clear curriculum maps to evaluate curricula. Some facilitators 
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do work collaboratively with each other and with an instructional coach to develop curriculum and lessons 
but these collaborations are not mandatory or evaluated in any formal way. Currently the only ongoing 
assessment of the effectiveness of curricula is through formative and summative student assessments such 
as CAASPP results or student essays/projects (although little formal evaluation of student work has taken 
place). 
Some departments rely heavily on standards-aligned textbooks and supplemental online materials, 
including test generators, to ensure they are meeting required subject standards through course curriculum.  
 
The ACLC Curriculum and Standards Committee, (made up of facilitators, learners, and parents) meets 
with the Governing Board to set annual goals and meets monthly with stakeholder representatives to report 
progress back to the board. Parents and learners may request that the Committee address topics of 
concern. Involvement from stakeholders in encouraged through emailed announcements, calendered 
events, and newsletters. The Committee sites that high staff turn-around and lack of ongoing WASC data 
collection has impeded the Committee’s ability to thoroughly create or evaluate curricula during the past 
school year.  
 
During the 2015-2016 school year the Curriculum and Standards Committee worked with the PE facilitator 
and with feedback from stakeholders to revise Independent PE requirements, however Facilitators reported 
to the Visiting Committee that facilitator is no longer with ACLC and it is unclear if the new PE Facilitator 
has implemented the revisions. The Committee also investigated a parent concern regarding a lack of 
implementation of the FAIR Act. The Committee reported to the Visiting Committee that online resources 
were provided to the high school history facilitator, however that facilitator also left the school shortly after 
that intervention and the new history facilitator has not yet received support in creating LGBT inclusive 
curricula. Due to additional changes in staff the effectiveness of new curricula adopted for middle school 
science and chemistry for the 2015-2016 school year was also not evaluated. ACLC Lead 
Facilitators/Administration acknowledges this is an area for growth.  
 
Policies--Rigorous, Relevant, Coherent Curriculum: The school assess the curriculum and its rigor, 
relevancy, and coherency after examination of policies regarding course completion, credits, grading 
policies, homework, etc.  
 
ACLC facilitators have autonomy in selecting Common Core aligned curriculum that also meets the 
schoolwide learner outcomes. Facilitators report in the Facilitator Culture and Community Survey that the 
small size of the school and the community environment support their ability to “take risks in the classroom” 
and “the confidence to try new things.”  These sentiments were also voiced during focus group meetings 
with the Visiting Committee.  
 
However, ACLC does not currently have a system to effectively collect or analyze data in order to evaluate 
the effectiveness of their curriculum. Lead Facilitators/Administration reported to the Visiting Committee 
that they routinely evaluate teachers and observe classes but it is unclear to what extend or through what 
process curriculum specifically is evaluated.  It is also unclear the effect the “No D” policy has on student 
engagement with curriculum or course completion.   
 
Articulation and Follow-up Studies: The school articulates regularly with feeder schools, local colleges 
and universities, and technical schools. The school uses follow-up studies of graduates and others to learn 
about the effectiveness of the curricular program.  
 
As a charter school the ACLC student body is made up of learners from a variety of community schools 
within the district. To recruit learners ACLC targets “charter-friendly” schools, such as Paden Elementary, 
for regular information sessions. ACLC facilitators and have observed classes at ACLC’s sister school, Nea, 
and IEP teams work directly with feeder schools to ensure SPED students have a seamless transition to 
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ACLC. ACLC also requires all students to enroll in a community college course in order to graduate. This 
requirement ensures ACLC’s Counselor and College Counselor are in regular communication with and 
have a strong understanding of the courses offered at local colleges. There are currently no follow-up 
studies of graduates or other means of determining the effectiveness of the curricular program in supporting 
students post-graduation. Facilitators were able to provide the Visiting Committee with anecdotal success 
stories of ACLC graduates attending prestigious universities however it is unclear how many graduate 
college. Furthermore there is not clear data on the actual high school graduation rates of ACLC students.  
 
B2. Access to Curriculum Criterion 
To what extent do all students have equal access to the school’s entire program and are provided 
assistance with a personal learning plan to meet the requirements of graduation and to prepare them for 
the pursuit of their academic, personal, and career goals? 
 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Variety of Programs — Full Range of Choices: All students are able to make appropriate choices and 
pursue a full range of realistic college and career and/or other educational options. The school provides for 
career exploration, preparation for postsecondary education, and pre-technical training for all students. 
 
ACLC’s model is based on the expectation that all students will attend college and thus offers many college 
preparatory courses. With the exception of math, courses are not tracked to allow all learners to pursue 
honors classes. Classes offered are academically rigorous and require learners be self-motivated and self-
directed. Students learn a variety of career skills such as public speaking and problem solving through full 
day events such as Diversity Day, specific courses such as “Learning to Learn,” through school democratic 
processes such as the Judicial Committee, and through career exploration topics in courses such as 
English 3/4. ACLC employs a school counselor to support students in identifying and pursuing relevant 
career paths although the effectiveness of this position has not been proven through learner survey data. 
Additionally, ACLC’s policy of learners earning no credit rather than a “D” grade in classes may support 
some learners in remaining UC eligible upon graduation, but it is unclear if this policy supports all learners 
in accessing the curriculum or graduating high school college and career-ready.  
 
Accessibility of All Students to Curriculum, including Real World Experiences: A rigorous, relevant, 
and coherent curriculum that includes real world applications is accessible to all students through all 
courses/programs offered. 
 
ACLC facilitators make use of a variety of teaching techniques to appeal to a variety of learning styles and 
make appropriate classroom accommodations in response to 504 plans and IEPs. While there is no 
physical evidence (data collection, logs) that speaks to the effectiveness of these techniques or 
accommodations, the Visiting Committee found through conversations during focus groups that the new 
(2016-2017 school year) SPED team has found great success in ongoing communication with general ed 
facilitators. SPED has provided trainings to support facilitators in creating curriculum that is accessible to 
all learners. SPED has also encouraged the use of PBISWorld.org and Universal Design Learning among 
facilitators and facilitators report it has been very useful.  
 
The use of ongoing observational data on “Learners of Concern” has been implemented as of the 2016-
2017 school year to allow facilitators to collaborate on identifying struggling learners and providing targeted 
support, however it was voiced to the Visiting Committee during several focus group meetings that some 
facilitators feel that “too much time” is being spent on Learners of Concern to the detriment of “Facilitator 
time and the 90% of the learners who are succeeding,” (Facilitator comment). Follow-up conversations with 
the Assistant Lead Facilitator clarified that this was not a school-wide belief but rather that of some 
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facilitators and parents. The Assistant Lead Facilitator ensured the Visiting Committee that ACLC is 
committed to supporting all learners in finding success in the school’s model. The ACLC Self-Study reports 
that CAASPP and “other data” demonstrate that African-American and Latino students are underperforming 
their peers in Math and English Language Learners are underperforming in English and have identified 
these, as well as learners with IEPs/504s, as Critical Learners. There is no supporting evidence nor 
clarification found that clarifies what “other data” was used and it is unclear how or if Action Plan supports 
for Critical Learner Needs are in place. ACLC does not provide ELD courses for English Learners. Students 
with IEPs/504s receive both push-in and pull-out support from the SPED team.  
 
Student-Parent-Staff Collaboration: Parents, students, and staff collaborate in developing and monitoring 
a student’s personal learning plan and their college and career and/or other educational goals. (This 
includes the evaluation of whether online instruction matches the student’s learning style.) 
 
Facilitators use the online gradebook Jupiter Ed to post grades and send emails to learners and families. 
Families may also access the online gradebook to review their learner’s grades and missing work and send 
emails to school staff.  Learners, parents, and facilitators also collaborate during Back-to-School night, 
during office hours (MAS) and conferences, and IEP and SST/LST meetings to support learners. However, 
the facilitators the Visiting Committee spoke with were inconsistent in their message and understanding of 
whether they had the authority to require students who need support to attend such events or interventions. 
The school counselor updates parents on college admissions information and work opportunities for 
learners. ACLC supports learners who are struggling through staff collaboration of the Learners of Concern 
Log, where facilitators share information about strategies to support specific learners and ensure follow-up 
actions as needed. Facilitators meet every other week for in-depth discussion of support strategies for these 
learners. While this system of support was only implemented this school year (2016-2017) most facilitators 
report is has proven highly effective in supporting struggling learners. Additional data collection and 
observation of this system of support will be needed moving forward. The new SPED team has introduced 
general ed facilitators to PBISWorld.org and Universal Design Learning, two online sources to support all 
learners in having greater access to the curriculum. Many Facilitators in focus groups cited regular use of 
these resources to great success.  
 
The Visiting Committee  found no direct evidence of support for learners struggling with adjusting to the 
school’s self-directed learning model outside of the 6th grade Learning to Learn course. A similar 9th grade 
course has been “put on hold” apparently due to lack of staffing. The Visiting Committee spoke to several 
learners who voiced concern over making good use of their time during unstructured learning time (Floor 
Time or “The Center”) and all students and parents we spoke with who had transferred to ACLC in high 
school admitted to significant struggles in adjusting to the school’s model. All Facilitators and learners who 
spoke with the Visiting Committee were very protective of Center Time and insisted that even the reported 
non academic activities reported in the Self Study and witnessed by the Visiting Committee (learners 
engaged in social conversations, video games, sleeping, etc) were essential to the “vibe” and “culture” of 
the school. Many older learners shared that their time outside of school is occupied with extra-curricular 
activities so that their “Free Periods/ Floor Time” are their only time to form important social bonds. Learners 
consistently used the term “Free Period” rather than “Floor Time” or “Center Time” which highlights the 
disconnect of the expectation of academic acceleration or support happening during Center Time. The 
Visiting Committee did not observe facilitators consistently enforcing school rules or expectations during 
Center Time and it was unclear which learners were designated as “Floor Monitors.” Many learners and 
facilitators shared the view that the system of learner-initiated “write-ups” of rule-breaking were consistent 
and the subsequent process of appeal through the Judicial Committee supported learners in understanding 
the consequences of rule breaking but the Visiting Committee did not witness any clear evidence of this 
occurring. Facilitator supported academic experiences during Center Time and consistent and ongoing 
support on time management and self-directed learning strategies for all learners is a much needed  area 
of growth for ACLC.  
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Monitoring/Changing Student Plans: The school implements processes for monitoring and making 
appropriate changes in students’ personal learning plans and regularly evaluates them.  
 
ACLC’s SPED team conducts formal evaluations of the learning plans of learners with IEPs and 504 plans 
and evaluates the effectiveness of classroom accommodations. Learners of Concern are discussed every 
other week at whole-staff meetings and staff identify strategies of support for these learners within the 
classroom, but it is unclear how or if ACLC specifically changes the learning plans of the general student 
population. There is currently no specific intervention plan in place for learners struggling with making good 
use of “free periods.”  
 
Post High School Transitions: The school implements strategies and programs to facilitate transitions to 
college, career, and other postsecondary high school options and regularly evaluates their effectiveness. 
 
The ACLC Self Study cites that learners have a high acceptance rate to college (90%) although there is no 
data collected on college completion rates. ACLC facilitators do not give “D” grades but rather “no credit” 
for scores below 60% in a class. This policy should be revisited through collaboration of both administration 
and facilitators as there is dissention among the Facilitators about it’s usefulness and effectiveness, 
especially when dealing with IEP/504/ and other struggling Learners. While it may serve some students 
well to keep them “UC Eligible,” this system is not in the best interest of all students. All students attend a 
Current Life Issues course in ninth grade that explores postsecondary pathways, and English 3/4 curriculum 
includes interviewing adults about their jobs. All learners must enroll in a college course before graduation 
to prepare them for their postsecondary careers. Many learners choose to take multiple courses from the 
local community college. Learner Surveys indicate that during the 2015-2016 school year 40% of learners 
find the school’s guidance in regards to college and career preparation either “not at all effective” or “only 
a little effective.” It is unclear how ACLC plans to address this need or if this will be resolved with a new 
staff member in this position for the 2016-2017 school year. There is currently no clear and ongoing 
evaluation of the effectiveness of current strategies and programs to facilitate post-secondary transitions.  
 
B3. Preparation for Career and College Criterion 
To what extent do all students have equal access to the school’s entire program and are provided 
assistance with a personal learning plan to meet the requirements of graduation and to prepare them for 
the pursuit of their academic, personal, and career goals? 
 

INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 

Real World Applications: All students have access to rigorous and relevant curriculum that includes real 
world applications that will prepare students for success in college, career, life.  

Through the Problem-Based Learning model ACLC offers all students access to a rigorous and relevant 
college and career readying curriculum. Students produce work for publication and real-world application 
in multiple disciplines and engage in community building activities both within ACLC through Diversity Days 
and the Judicial Committee and the surrounding communities through field trips and collaborations with 
local colleges and universities. Learners also complete twenty hours of community service each year. 
CAASPP data and information gleaned during the Visiting Committee interactions with facilitators, staff, 
learners, and parents prove that not ALL students are able to access the curriculum as some learners 
struggle with the lack of structure and ample free periods that are part of the school’s model. ACLC does 
not currently have an effective way to address this area of concern.  

Meeting Graduation Requirements: The school implements academic, college and career readiness 
support programs to ensure students are meeting all requirements.  
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ACLC’s college counselor and school counselor work to ensure high school learners have a clear path 
towards graduation and post-secondary careers. ACLC also trained facilitators on the Response to 
Intervention/Multi-Tiered System of Support model for struggling learners. ACLC plans to complete 
implementation this model during the 2016-2017 school year. As noted earlier in the report, it is unclear 
how the lack of “D” grades support learners with college and career readiness and the school lacks clear 
data on learner dropout or graduation rates.  

 

 

CATEGORY B:  STANDARDS-BASED STUDENT LEARNING: CURRICULUM 

Areas of strength for Standards-Based Student Learning: Curriculum (if any): 

x All ACLC faculty have participated in professional development in Project-Based Learning and 
Common Core State Standards. 

x All ACLC curriculum is Common Core and State Standard aligned. 
x ACLC offers completion of the A-G requirements needed for learners to attend colleges in the 

UC/CSU college system directly after high school. 
x CAASPP scores show 77% of all learners are meeting or exceeding English standards. 
x ACLC offers courses with curriculum that specifically supports the Schoolwide Learner Outcomes 

such as their “Learning to Learn” courses. 
x Learners at ACLC must enroll in a college course to graduate and many learners take a variety of 

college courses throughout their high school career.  
x Curriculum is supplemented through opportunities such as collaboration with UC Berkeley 

programs and full-day school events like Diversity Day and school programs such as the Leader 
Led Conferences.  

x There is a Curriculum and Standards Committee that oversees creation of curricula. 
x Problem-Based Learning allows learners to gain real-world experience and produce projects with 

real-world applications. 
x Learners are passionate about school curriculum and the fact that they have a voice in guiding 

curriculum decisions.  

 
Key issues for Standards-Based Student Learning: Curriculum (if any): 
 

x ACLC lacks thorough and ongoing data collection and reflection on the effectiveness of their 
curriculum.  

x Minimal observation of student engagement or examination of student work samples have taken 
place at ACLC during the years prior to the self-study.  

x Learner survey reports reveal 40% of learners find the school’s college and career preparation 
education ineffective.  

x It is unclear if the “No D/F” policy is in the best interest of all students.  
x Facilitators lack professional development time to collaborate within their department to articulate 

curriculum or create benchmarks.  
x There is a significant lack of structure or support for struggling learners during Center/Floor Time.  

 

Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 
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Strengths: 

x Course lists/course offerings 
x English course rubrics  
x Course syllabi and curriculum maps 
x CAASPP Test Results 
x Graduation requirements 
x Curriculum and Standards Committee agendas and meeting notes 
x Problem-Based Learning Projects 

Issues:  

x Summaries of observation data 
x Lack of accountability for curriculum design and implementation 
x Focus Group meetings notes 

CATEGORY C.  STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 
C1. Challenging and Relevant Learning Experiences Criterion 
To what extent are all students are involved in challenging and relevant learning experiences to achieve 
the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes? 
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Results of Student Observations and Examining Work: The students are involved in challenging and 
relevant work as evidenced by observations of students working and the examination of student work. 
 
ACLC created a rubric in the Spring 2016 school year to assess various assignments created by all 
facilitators and the categories in the rubric included: Content Instruction, Skill Instruction, Skill Application, 
Communication of Mastery, and Differentiation. To validate that all learners at ACLC are involved in 
challenging and relevant learning experiences, ACLC has created certain assignments for all students such 
as the Science Fair where this assignment shows content instruction and differentiation along with evidence 
of Skill Instruction, Skill Application and Communication of Mastery. ACLC gave a survey in Spring 2016 
where 46% of learners responded that they “usually” to “always” feel challenged in class. In the Instruction 
Focus Group Meeting it was clarified that the rubric that was created in Spring 2016 was used in order to 
gather data for WASC and isn’t currently being used. 
Student Understanding of Performance Levels: The students understand the standards/expected 
performance levels for each area of study. 
 
ACLC gave a survey to learners across all grade levels in Spring 2016 in which 3 out of 4 learners “usually” 
to “always” know what they will be learning and what the expected performance levels will be. The ACLC 
Visiting Committee observed learners involved in challenging learning experiences that were connected to 
the academic and college and career readiness standards and Schoolwide Learner Outcomes. The ACLC 
Visiting Committee observed rubrics and outlines of expected performance levels in some of the classroom 
observations but don’t have data to confirm learner’s understanding of the standards and expected 
performance levels.  
 
Differentiation of Instruction: The school’s instructional staff members differentiate instruction, including 
integrating multimedia and technology, and evaluate its impact on student learning. 
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The ACLC Visiting Committee observed differentiation in some of the classrooms with strategies using 
multimedia and technology. The Visiting Committee observed some facilitators using additional materials 
in addition to the textbook for both supporting and challenging learners. The majority of facilitators reported 
in Spring 2016 that they plan ahead for different learning styles incorporating different modalities in each 
lesson along with reviewing their plans to meet the needs of learners who have different learning needs. 
During the Instruction Focus Group Meeting facilitators gave concrete examples of differentiation such as: 
small reading book groups, Socratic seminars. projects that have more challenging questions, projects with 
minimum requirements, Spanish classes mixed with Native speaker students receive supplemental 
workbooks and literature in their language. According to the Instruction Focus Group meeting, the Lead 
Facilitator, Assistant Lead Facilitator, and Department Chairs also do classroom observations to check if 
differentiation is occurring. 
C2. Student Engagement Criterion 
To what extent do all teachers use a variety of strategies and resources, including technology and 
experiences beyond the textbook and the classroom that actively engages students, emphasizes higher 
order thinking skills, and helps them succeed at high levels? 
 
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Current Knowledge: Teachers are current in the instructional content taught and research-based 
instructional methodology, including the integrated use of multimedia and technology 
 
The Visiting Committee observed facilitators using multimedia, technology, outlines supporting the lesson, 
and written and spoken directions, challenging questions, and student groupings. A survey given to learners 
by ACLC reported that in Spring 0f 2016, 80% of learners reported that facilitators “usually” to always” use 
a variety of instructional tools in lessons.  
The Visiting Committee learned through a Math focus group and Leadership meeting that some facilitators 
are working out of their content area.  
 
Teachers as Coaches: Teachers facilitate learning as coaches to engage all students. 
ACLC created an observational tool in Spring 2016 to help assess the extent to which learners were actively 
engaged. Facilitators spent time in classes of all levels recording what teaching strategies they observed 
and the results showed that out of 77.3 % of the classroom visits, 80-100% of learners were performing 
one or more of the learning activities listed. The ACLC Visiting Committee observed facilitator lecture and 
images/slideshow, handouts and textbook/online textbook. ACLC facilitators are also trained as coaches 
to help facilitate learning for all students and coach inside as well as outside of the classroom. Facilitators 
get the opportunity to coach learners twice a week during MAS for after school tutoring as well as 3 periods 
a week during the time they supervise the Center supporting learners who need extra help and meeting 
individual learner needs. The ACLC Visiting Committee was able to observe facilitators coaching learners.  
 
Examination of Student Work: Students demonstrate that they can apply acquired knowledge and skills 
at higher cognitive levels to extend learning opportunities. 
Students demonstrate higher level thinking and problem solving skills within a variety of instructional 
settings. 
 
ACLC developed a tool in order to evaluate student work to ensure structured learning. ACLC observed 
student work that demonstrated learners were using higher order thinking skills. The Visiting Committee 
observed facilitators using multimedia, technology, outlines supporting the lesson, and written and spoken 
directions, challenging questions, and student groupings. A survey given to learners by ACLC reported that 
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in Spring 0f 2016, 80% of learners reported that facilitators “usually” to always” use a variety of instructional 
tools in lessons. 
Students use technology to support their learning. 
The ACLC Visiting Committee observed learners using technology during most classroom visits and ACLC 
has a 1:1 computer ratio. 
Students use a variety of materials and resources beyond the textbook. 
The Visiting Committee observed ACLC learners learning with the use of technology, multimedia, and 
additional materials in addition to textbooks. 
 
Real World Experiences: All students have access to and are engaged in career preparation activities. 
 

All ACLC learners have access to career awareness, exploration and preparation through video and film, 
drama and role playing, reading written material typical to real world experiences,use of real world 
technology in the school setting, field trips, expert visitors to class, and virtual meeting technology. In 
speaking with the Instruction Focus Group, field trips, expert  guest visitors, and curriculum tied to real life 
events are used in the classrooms. Recently the school had Mock Elections across different grade levels 
tying the curriculum to the election. 
 

CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 
Areas of strength for Standards-Based Student Learning: Instruction (if any): 
 

x Most learners were engaged by facilitator coaching strategies: group practice, checks for 
understanding, and written directions 

x Department wide, facilitators are consistently giving learners the opportunity to access and apply 
prior knowledge, and gather and create new knowledge. 

x Learners reported in the Spring of 2016  that they were given a wide variety of instructional tools to 
access the course material and Facilitators  worked on meeting different learning modalities and 
needs. 

x ACLC maintains high academic standards with large annual projects that have real world 
applications. 

x The Visiting Committee saw differentiation occurring in many of the classes observed. 

 
Key issues for Standards-Based Student Learning:  Instruction (if any): 
 

x Continue to increase the use of instructional strategies to fit the need of all learners and all 
modalities through: Socratic questioning, timekeeping, ongoing directions, intro/hook, more 
manipulatives, audio, music and lab equipment. 

x Continue to improve speaking and listening instruction and find ways to differentiate for learners 
with auditory learning modalities. 

x Increase Real world opportunities and interdisciplinary projects for ACLC learners 
x Create an accurate measure of learner’s perceptions of expectations 
x Increase rigor through differentiation to challenge and engage all learners 
x Create more opportunities for learners to present and communicate knowledge they created and 

or gathered. 
x Create more project based learning projects 
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Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following: 
 

x Classroom observations 
x Self-study 
x Focus groups 
x Course catalog 
x Lesson plans 
x Student work   
x Learner surveys 

      
Category D:  Standards-Based Student Learning: Assessment and Accountability 
 
Category D1: Using Assessment to Analyze and Report Student Progress Criterion 
To what extent does the school use effective assessment processes to collect, disaggregate, and 
analyze student data performance? 
To what extent are the school’s assessment processes effective? 
 
The Visiting Committee observed that ACLC is working to improve its in-house generation of standards-
based assessments, especially benchmarks.  Both formative and summative standards-based 
assessments are regularly given and analyzed by facilitators (teachers) across all disciplines.  However, 
Benchmark assessments have not been fully-integrated into their practices.  Assessment data has been 
used to determine grades and inform instruction and pacing, ACLC is still improving their response to this 
data.  In math, a new assessment was recently introduced to inform placement decisions, but the data has 
not yet been disaggregated.   
 
The Visiting Committee observed that when data is collected, it has been used for mostly local purposes, 
and the information is infrequently reported to stakeholders.   
 
The Visiting Committee observed that the staff participated in a data analysis activity during the 2015-16 
school year, including analysis of data from state, national, and local resources.  This was an intentional 
effort to ensure that the new staff became aware of the tools used to disseminate the testing results from 
the state to the school.  From this activity, they established goals for test result improvement, specifically 
focused on the improvement of test scores for those representing various subgroups. 
 
The Visiting Committee noted that there was a 97% participation rate in Smarter Balanced ELA and 
Mathematics testing in the 2014-15 school year, and 95% in the 2015-16 school year.  Grades are sent 
each semester by mail, and grade reporting and communication through Jupiter Grades allows parents and 
students to view assignments and upcoming assessments in real time 24 hours a day.  ACLC also utilizes 
data breakdown provided by Math CAASPP assessment.  
 
To what extent does the school inform and create understanding through effective processes in 
order to keep district, board, parents and the business and industry community informed about 
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student progress toward achieving the academic standards, the college- and career-readiness 
standards, and the schoolwide learner outcomes? 
To what extent are the processes that inform and create understanding of the appropriate 
stakeholders (governing board members, teachers, students, parents, business/industry 
community) about student achievement of the academic standards, the college- and career-
readiness standards and the schoolwide learner outcomes effective? 
 
The Visiting Committee observed that Learner Led Conferences (LLC’s) are offered three (3) times per 
year.  These are opportunities for learners, faculty, administration, and families/stakeholders to evaluate 
learner progress toward the School Wide Learning Outcome.  These primarily cover non-academic topics, 
such as time management. 
The Visiting Committee saw evidence of different testing schemes described in department profiles, 
completed in the 2014-15 school year.  These included information that detailed best practices in formative 
assessments, unit tests, benchmarks, final exams, diagnostic and placement tests, etc. The Diagnostic 
Testing results for each learner were sent home with a recommendation for summer studying, review for 
future years, and other standardized testing content alignments. 
ACLC does not offer “D” or “F” grades, but instead gives a grade of No Credit (or N/C) for learners with 
below a 70% in a course.   
The Visiting Committee observed that the Lead Facilitator provides ACLC Governing Board updates with 
information regarding learner achievement, especially at the standardized testing level.   
ACLC makes use of a Facilitator-led committee focused on Curriculum and Standards that includes both 
parents and learners from school to share information regarding curricular decisions, testing results, 
Common Core Adoption Plans, etc.  
 
To what extent does the school have an effective system to determine and monitor all students’ 
growth and progress toward meeting academic standards, the college- and career-readiness 
standards, and the schoolwide learner outcomes, including a sound basis upon which students’ 
grades are determined and monitored? 
To what extent is the system used to determine and monitor the growth and progress of all students 
toward meeting the academic standards, the college-and career-readiness standards, and the 
schoolwide learner outcomes, including the basis for which students grades, their growth, and 
performance levels are determined effective? 
 
The Visiting Committee observed that Formative Assessments are widely used at ACLC and instructional 
strategies are shared often.  Summative assessments for the measurement of content standards are 
frequently used.  However, Standards-based benchmark assessments used to measure growth over a 
larger set of content and practice standards are still varied across ACLC.  Facilitators are free to change 
their assessments to better meet the needs of the learners, which makes assessment more varied across 
the curriculum.   
 
How effective is the process for determining if a student is prepared to advance to the next unit, 
course, or grade level.  Evaluate how course mastery is determined and evaluate the “steps” or 
“gates” that are in place to prevent students from proceeding to the next unit if mastery has not 
been demonstrated. 
To what extent are the procedures for grading student work, whether it is done electronically or 
individually by teachers, effective? 
How effective is the process by which teachers ensure academic integrity and determine if students 
are doing their own work in the online environment?  Comment on the degree to which the results 
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for the state-mandated assessments and the high school exit exam are used in decisions about 
student achievement and advancement and improving the instructional program. 
 
The Visiting Committee notes that ACLC indicated “Not Applicable” to this prompt.   
 
Category D2: Using Assessment to Monitor and Modify Learning in the Classroom Criterion 
To what extent do teachers consistently use appropriate formative and summative strategies to 
measure student progress and guide classroom instruction? 
To what extent are the assessment strategies, especially student work, based on programmatic 
goals and standards to determine student achievement, effective and appropriate (including 
frequency)? 
 
The Visiting Committee observed that assessments are a regular part of every course at ACLC.  Formative 
assessment happens in every discipline. 
 
To what extent is the teacher's’ use of the analysis of assessments to guide, modify, and adjust 
curricular and instructional approaches effective? 
How effective are the processes used by professional staff to use formative and summative 
assessments to guide, modify and adjust curricular and instructional approaches?  This includes 
how professional learning communities and subject matter teams collaborate to collect, analyze, 
and use assessment data for the basis of curricular and instructional decisions.   
 
The Visiting Committee observed that ACLC uses shared rubrics for major projects (such as Science Fair), 
Department Goals and Shared Strategies (including instructional strategies like lab activities), vertical 
articulation of standards in History, regular embedded content assessment across disciplines, and weekly 
Check-Ins with all learners with IEPs to guide, modify, and adjust curricular and instructional approaches.   
 
To what extent is student feedback an important part of monitoring student and classroom progress 
over time based on the academic standards, the college-and career-readiness standards, and the 
schoolwide learner outcomes?   
To what extent do students understand the expected level of performance based on the standards 
and the schoolwide learner outcomes in relation to preparation for college, career, and life?  How 
effective is the student-teacher interaction and monitoring of student progress based on student 
feedback? 
 
The Visiting Committee observed that there is Learner (student) participation on the Curriculum and 
Standards Committee, and that there are Learner Self-Analysis activities in place (such as the Learner Led 
Conferences, interviews, and surveys).   
 
Category D3: Using Assessment to Monitor and Modify the Program Schoolwide Criterion 
To what extent are the following stakeholders involved in the assessment and monitoring process 
of student progress:  district, board, staff, students, parents, and the business and industry 
community? 
What is the impact of stakeholder involvement in assessing and monitoring student progress? 
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The Visiting Committee observed that ACLC makes use of Jupiter Grades online so that Staff, Learners 
and Parents can all monitor in class assessment and assignment completion.  In addition, Jupiter is able to 
track and log behavior issues, as well as many other things (including the ability to assess students for any 
topic).  However, this has not yet been fully explored and Facilitators do not feel well-versed in the 
program.  The Visiting Committee understands that the school has tried several different programs over the 
last few years to track, monitor, and communicate student success.  These changes appear to have 
resulted in some frustration.   
Learners of Concern documents are shared between facilitators and administrators, to monitor the progress 
of students that are struggling, including those with IEP and 504 plans.  This system documents 
modifications made, strategies used, and track the RTI. 
 

The Visiting Committee noted that membership on the ACLC Governing Board by community members, 
ACLC alumni, and parents allow for a wide audience to review the progress made towards goals related to 
standardized testing and college and career readiness.   
 

To what extent does the school regularly examine and analyze standards-based curriculum-
embedded and standardized assessments for English language and mathematics in all subject 
areas? 
How effective is the entire school examination and analysis of standards-based curriculum-
embedded as well as other standardized assessments for English Language and Mathematics? 
 
The Visiting Committee observed that ACLC is aware of their scores for the 2015-16 school year, and they 
conducted a workshop utilizing modules for teaching and other assessment-related tools accessible using 
the Smarter Balanced Digital Library Tools.  Workshops and invitations to facilitators relating to the 
CAASPP interim assessment tool yielded very little interest or follow-up.  ACLC states that minimal 
progress has been made toward collaboration in this area.  Facilitators at ACLC are the only one within a 
subject or class, and thus little or no cross-sharing or modifications happen at the school scale to ensure 
effectiveness of instruction with the goal of improving assessment results.   
 

To what extent does the school use assessment results to make changes in the school program, 
professional development activities, and/or resource allocations, demonstrating a results-driven 
continuous process?   
 

The Visiting Committee observed that because the staff needed a better understanding of the Project-
Based Learning Model, the Buck Institute for Education was brought in for a professional development 
workshop on the topic at the beginning of the 2014-15 school year.  Data showed that those with IEPs and 
504 plans were not achieving at the same levels as other populations.  In response, the staff advocated for 
(and received) more training on the Universal Design for Education.  The VC observed likewise that 
because curriculum in many departments was outdated, the school allocated resources to updating 
curriculum.  In response to Jupiter grades analysis, the staff came up with a plan to better assist struggling 
learners.   
 

To what extent does the school periodically assess its curriculum and instruction review and 
evaluation processes? 
 
The Visiting Committee  noted that the Curriculum and Standards Committee evaluates the effectiveness 
of curriculum across the school as well as periodically refining the Schoolwide Learning Outcomes.  This 
committee has historically included parents, learners, and is led by a Facilitator.  The school used Program 
Evaluation Committee Survey results to determine that the amount of homework given was appropriate.   
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To what extent does the school employ security systems that maintain the integrity of the 
assessment process? 
 
The Visiting Committee observed that standardized testing is proctored only by trained and certificated 
employees, and that assessment materials are secure. 
 

Areas of Strength for Assessment 
 

x Follow-up with struggling learners, remediation and relationships with learners and families built 
over many years of a small education environment. 

x Facilitators utilize Jupiter grades in order to communicate to parents regularly.   
x Facilitators make curriculum/projects accessible, interesting, and with student choice to provide 

greater access for all learners.  They also provide rubrics for assessment of the projects, and take 
into account learner self-assessment. 

 
Areas of Growth for Assessment 
 

x ACLC is missing valuable opportunities for Intervention when indicated by assessments.  Students 
have multiple free periods during the week when Learners of Concern (as indicated by assessment) 
could be required to seek tutoring and/or other intervention/remediation activities.  Instead, 
students are allowed to choose how they spend their free time, regardless of their performance on 
assessments.  In one meeting, when asked if they utilize these free periods for intervention, one 
Facilitator said she could ask the student’s “permission” to work with them during their free period, 
but she could not require this.  Additionally, the school has an after school tutoring/office time 
program (MAS) which is also totally voluntary.  This time could be harnessed to serve the needs of 
Learners of Concern, requiring them to attend intervention/tutoring/remediation sessions at that 
time.   

x The No Credit/D/F Policy needs to be revisited by the school.  There appears to be dissention 
among the Facilitators about it’s usefulness and effectiveness, especially when dealing with 
IEP/504/Special Needs Students.  While it may serve some students well to keep them “UC 
Eligible,” this system is not in the best interest of all students.   

x More clear data analysis utilizing in-house collection data (End-of-year diagnostics, semester and 
final grades, benchmark assessments, and project rubrics regularly assessed to inform instruction 
and to help identify connections with currently defined critical learner needs). 

x ACLC needs to find an effective tool for creating and monitoring benchmark assessments in order 
to keep track of student achievement of academic standards.   

x Facilitators seem unaware of available assessment tools, and frustrated by years of “trial and error” 
with programs.  It would be highly advantageous for a group of Facilitators to spend time 
researching and observing available options, and then making a recommendation to the school 
about assessment tools/programs that would be successful at this school, given the model.   

Evidence 
x Big Data Analysis Day 
x Smarter Balanced CAASPP 
x STAR testing 
x Jupiter Grades 
x Learner Led Conferences 
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x Formative and Summative Assessments vary by department 
x Syllabi 
x Science Fair Rubric 
x Unit tests 
x IEP documentation 
x Learner Self-Analysis Activities, including LLC prompt and interview or survey results 
x Data share-out at ACLC Governing Board and at Professional Development Meeting 

 

CATEGORY E.  SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND ACADEMIC 
GROWTH 

E1. Parent and Community Engagement Criterion 
To what extent does the school leadership employ a wide range of strategies to encourage family, business, 
industry, and community involvement, especially with the learning/teaching process? 
 
ACLC strive to have a culture of inclusiveness with parent, business, industry and the community. There 
are several ways for parents to have input in decision making at ACLC through the four committees, CLCS 
Board (for parents and learners) and ACLC Board. Parents can participate in the PAC (Parent Action 
Committee) which works with learners to plan and initiate events throughout the school year and can also 
serve on a fundraising organization that supports ACLC. Parents have opportunities to be involved in ACLC 
community by serving on Committees, Governing Board, PAC, Healthy Lunch, Multicultural Night, CCEF, 
Back to School Night, Open House, Art Night, Science Fair, Leadership Day, Earth Day, walk-a-thon, field 
trips, guest speakers, and newsletters with volunteer opportunities. 
 
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 

 
Regular Parent Involvement: The school implements strategies and processes for the regular involvement 
of all stakeholder support groups in the learning/teaching process, including parents of non-English 
speaking, special needs, and online students.  
 
ACLC provides translation at all conferences and translated materials are sent home in some languages. 
ACLC provides additional translation for parents not able to come to the school site in some languages but 
there is needed growth in communicating with non-English speaking families. There is also a need to make 
Jupiter more reliable for families. ACLC sends out newsletters inviting parents to be part of a committee 
and the WASC self-study as well. ACLC also communicates with families through: CAASPP result letter, 
Jupiter Grades, Illuminate Data, Facebook, Biweekly Newsletters, School Calendar. 
 
Use of Community Resources: The school uses business, industry, and community resources to support 
students, such as professional services, business partnerships, guest speakers, job fairs, field trips to local 
employers, and evaluation of student projects and classroom presentations. 
 
ACLC has a Community Service Program requiring all learners to volunteer community service hours based 
on their grade level and ACLC has many partnerships with the community in order for learners to be able 
to complete their hours. ACLC also has community guest speakers present to learners and learners have 
access to many programs in the community such as: Stanford’s Smash Program, UC Berkeley’s Young 
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Entrepreneurs at HAAS, LEAF, Pioneers in Engineering Science Fair Day, and Engineers Alliance for Arts. 
ACLC works with Alameda’s Family Services and El Dorado County Charter School SELPA to provide 
services for learners needing with School Psychologists, Speech & Language Therapists, Vision & Mobility 
Specialists, and Adaptive Physical education teachers.  
ACLC has information nights on topics such as: College Information Nights, Couch Nights (parent 
education) on topics including Common Core, Standards and Smarter Balance Assessments, Stress & 
Anxiety, and how to talk to your learner about risky behavior. 
 
E2. School Environment Criterion 
To what extent is the school a safe, clean, and orderly place that nurtures learning? 
To what extent does the school have a culture that is characterized by trust, professionalism, high 
expectations for all students, and a focus on continuous school improvement? 
 
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Safe, Clean, and Orderly Environment: The school has existing policies and regulations and uses its 
resources to ensure a safe, clean, and orderly place that nurtures learning, including internet safety. 
 
Alameda is a safe, clean, and orderly place that is conducive to learning with the exception of “Center time” 
which is relatively unstructured. ACLC’s administrative team has an Executive Director, Lead Facilitator 
and Assistant Lead Facilitator, and school Manager who are all responsible for safety and the enforcement 
of policies and procedures. The ACLC community is additionally responsible for enforcement of policies 
and is backed by the Judicial Committee System. ACLC uses a Learner-parent handbook stating behavioral 
expectations including internet use, attendance, school property, appropriate social interaction, and good 
citizenship along with academic honesty. The Visiting Committee observed “Center time” where students 
freely roamed inside the Center or outside in the hallways or blacktop. There isn’t a procedure for taking 
attendance and knowing where students were during “Center time”. Additionally, many learners were in 
classrooms learning and through Visiting Committee observations the outside noise level was disruptive. 
 
Atmosphere of Trust, Respect and Professionalism: The school has an atmosphere of trust, respect, 
and professionalism. 
ACLC is making progress in creating an atmosphere of trust, respect, and professionalism amongst 
Administration, Facilitators and Learners. Upon  completing a 3 meeting Conflict Management Consultation 
process, strengths and challenges with Administration were addressed and discussed in order to build 
relationships, trust and support between facilitators, staff & administration. Monthly meetings occur with 
administration, staff and facilitators to discuss CLCS Board Meetings and strengths and challenges. 
ACLC staff is held to high standards and evaluated professionally through EMS (Effective Measurement 
System). Both Formal and informal classroom observations focus on six domains assessing facilitator’s 
performance. Annual surveys are administered on facilitators to parents and learners to help evaluate staff. 
ACLC staff also receive ongoing professional development in a wide variety of resources.   
High Expectations/Concern for Students: The school demonstrates caring, concern, and high 
expectations for students in an environment that honors individual differences and is conducive to learning. 
 
The Visiting Committee observed ACLC facilitators and staff respecting individual differences along with 
high expectations and care for learners. Due to the low learner- facilitator ratio, individualized support is 
offered to learners. Facilitators provide every learner a rigorous, standards-based curriculum and find 
innovative ways to teach and help learners succeed. Different options are given in an assignment to meet 
individual learner needs. MAS offers facilitators the opportunity to differentiate teaching to meet the needs 
of the learner.  
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Serving a diverse group of learner needs, ACLC learners are offered individualized instruction with support 
until mastery is achieved. Experiential learning, self directed projects, small group discussions, tutorials, 
community-based learning. interdisciplinary instruction, flexible scheduling, and personal counseling 
opportunities are available to ACLC learners.  
 
E3. Personal and Academic Support Criterion 
To what extent do all students receive appropriate academic support and intervention to help ensure school, 
college, and career success.   
To what extent do students with special talents and/or needs have access to a system of personal support 
services, activities, and opportunities at the school, and how are they enhanced by business, industry, and 
the community? 
 
INDICATORS: Use the following indicators as a guide to ensure all key aspects of the criterion are 
addressed. Add any additional reflections based on the criterion. 
Adequate Personalized Support: The school has available and adequate services to support student’s 
personal needs. 
 
ACLC provide individualized learning plans along with needed support for all learners. Counseling services 
including social/emotional, health, individual, academic , and college and career counseling are available 
to learners. A Special Education Coordinator is also available to identify learners with learning disabilities. 
 
Support and Intervention Strategies Used for Student Growth/Development: Strategies are used by 
the school leadership and staff to develop and implement personalized approaches to learning and 
alternative instructional options. 
 
There are a variety of instructional support options to meet learner’s needs. Small groups and one on one 
services are offered through an after school program called MAS. Further intervention is tracked through a 
MTSS process where IEP’s and 504s may be generated. Ongoing data would be beneficial in getting 
accurate results of how well interventions are supporting learners. 
 
Support Services – Interventions and Student Learning: The school leadership and staff ensure that 
the support services and related activities have a direct relationship to student involvement in learning 
based on the academic standards and the schoolwide learner outcomes, e.g., within and outside the 
classroom, for all students, including the EL, GATE, special education, and other programs. 
Equitable Support to Enable All Students Access to a Rigorous Curriculum: Through the use of 
equitable support all students have access to a challenging, relevant, and coherent curriculum. 
 
Every learner at ACLC is provided a rigorous, standards based curriculum through self directed, project 
based learning opportunities. Checkpoints and rubrics are there to help support learners quality projects. 
ACLC facilitators are available during office hours to support learners as well as during “Center time”. LSts 
(Learner Support Teams)take place twice a week at ACLC focusing on students who have been observed 
or assessed as needing intervention. ACLC uses a full inclusion model and is highly supportive for learners 
in remediation. ACLC special education team currently have 66 learners with IEP’s who are all assigned to 
an Educational Specialist and/or paraprofessional to facilitate learner success. Additionally, ACLC offers 
“MAS” (More Academic Support) a tutoring program every Tuesday & Thursday where facilitators help 
increase student learning. EL learners receive support from CLAD certified facilitators who provide 
differentiated teaching and support, and EL students scoring low levels on the CELDT receive support from 
the Education Specialist weekly. ACLC also administer ongoing CELDT tests to EL learners. 
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Co-Curricular Activities: The school ensures that there is a high level of student involvement in curricular 
and co-curricular activities that link to the academic standards, the college- and career-readiness standards, 
and the schoolwide learner outcomes. 
 
ACLC has a college counselor who meets with all 10th grade students to develop a college plan. All 9th 
grade learners receive a career exploration and aptitude assessment. In ACLC’s Current Life Issues class 
designed for 9th grade learners, college research begins. All ACLC learners are given access to a college 
webpage via Guided Path where learners throughout their high school experience can communicate with 
colleges, track scholarships, research colleges, and stay current with tuition and housing fees. College 
Information Nights including application support, FAFSA and college info are provided to both parents and 
learners. ACLC learners take college classes helping to prepare them to continue on with college. ACLC’s 
high school graduations requirements exceed the minimum college entrance requirements. For the past 5 
years, ACLC has had 90% of their Senior class eligible to attend a 4 year university. Every Senior is required 
to take Senior Seminar in which learners develop resumes, personal statements, instruction on college 
applications, career readiness support, and attend college tours. Seniors also mentor freshmen during 
Senior seminar through an interdisciplinary project on current life issues with the intent to promote personal 
health. 
 
There are additional curricular resources that were site developed, tested and revised to support learners 
most effectively. The school mission is directly linked to the School wide learner outcomes. ACLC provide 
technology opportunities to learners daily and some projects include: robotics, makerspace, digital 
simulations and dissections, and Google document tools. All learners participate in learner led conferences 
where the learner can share their measurable goals and performance to their parents. 
ACLC offer many clubs which are called Neoteric Bevies for learners to be engaged in and connected to 
the school. There are some after school enrichment classes that learners can attend and there are also 
some school sports programs and events. Leadership is responsible for the community events such as 
lunchtime activities, dances, rallies and spirit weeks. All ACLC learners volunteer 20 hours of community 
hour service and older grade learners are expected to volunteer 80 hours of community service. 
Co-curricular activities include: PIE Robotics, Bioengineering competition, Science Fair, Interact, JSA, 
Neoteric Bevies (100% student involvement), Constitutional Convention (100 % student involvement), LLC, 
Elections. 
 

CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL AND ACADEMIC 
GROWTH 
Areas of strength for School Culture and Support for Student Personal and Academic Growth (if 
any): 

x Pupil Personnel Services including counseling, college counseling, and Education Specialist 
services are available  

x ACLC provide outside internships and service learning opportunities to learners 
x ACLC courses are UC A-G approved and according to ACLC, 90% of graduates are eligible to 

attend 4 year universities (Data is needed) 
x The Visiting Committee could see that learners, facilitators, and parents love ACLC and are very 

invested in the school and their community 
Key issues for School Culture and Support for Student Personal and Academic Growth (if any): 

x There is a need to improve staff retention, have purposeful professional development and support 
for new staff members. 

x Continue to build trust amongst staff & administration 
x Build on Facilitator’s ability to differentiate and work with ELL instruction 
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x Close the gap to ensure all learners are meeting the Schoolwide Learner Outcomes 
x Need to continue finding strategies to increase parent and learner engagement in underserved 

learner groups and non-English speaking families. 
x Implement MTSS process fully 
x Create more structure during “Center time” to ensure safety in knowing where students are 

 
Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
 

x ACLC Board 
x CLCS Board 
x Governing Board 
x PAC 
x MTSS process-just starting to implement 
x MAS 
x Classroom observations 
x College acceptance & Graduation rates 
x Jupiter grades and announcements 
x Illuminate Data 
x CAASPP results 
x Communication with students and  families through surveys, School Calendar, Newsletters, Jupiter 
x Student work 
x Project based learning 
x Information Nights(Back to School Night, Project Expo, College Info Nights, Parent Education 

Nights) 
x Progress Reports at every Quarter 
x Learner Led Conferences 
x Internship Programs and Community partnerships and Collaboration 
x EMS (Effective Measurement System) teacher evaluations 

 
Part B: Schoolwide Strengths and Critical Areas for Follow-up 
x Synthesize schoolwide areas of strengths and list numerically. Be sure that these can be 

documented by other sections of the report. 

Schoolwide Areas of Strength (list numerically) 
1. CAASPP scores show 77% of all learners are meeting or exceeding English standards. 
2. ACLC offers courses with curriculum that specifically supports the Schoolwide Learner 

Outcomes such as their “Learning to Learn” course. 
3. Learners at ACLC must enroll in a college course to graduate and many learners take a variety 

of college courses throughout their high school career.  
4. Curriculum is supplemented through opportunities such as collaboration with UC Berkeley 

programs and full-day school events like Diversity Day and school programs such as the 
Leader Led Conferences.  
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5. Learners, facilitators, and families love and support ACLC and its mission 
6. 90% of Seniors in 2016 were 4 year University eligible. 
7. Project Based Learning connects to Real life experiences. 
8. Ample examples of interdisciplinary projects that brought together diverse groups of learners 

were observed by the VC. 
9. The small school environment fosters strong relationships among learners, staff, and family 

members.  
10. ACLC school culture strongly values learner voice and learners report feeling valued and heard 

at school. 
11. Differentiation was observed by the Visiting Committee in many of the classroom observations. 

 

Schoolwide Critical Areas for Follow-Up  
 
The Visiting Committee concurs with the school’s identified areas that are outlined in the schoolwide 
action plan. These are summarized below:  

1. ACLC must create and implement systems to routinely collect and analyze data on the 
effectiveness of their curriculum, (including benchmark assessments, observation of student 
engagement, and student work), as well as staff development focusing on data collection and 
analysis in order to guide instructional decisions. 

2. Develop a comprehensive guidance program to ensure students are given appropriate support 
to increase Career and College readiness. 

3. Establish an onboarding program for new and returning teachers to retain highly qualified 
teachers. 

4. Establish a specific and measurable plan to support and provide intervention for all students 
performing below proficiency level and staff development that supports instructional practices 
to better serve students with different learning styles and needs. 

5. Re-evaluate the effectiveness of the “Free Period” (Center/Floor Time) in order to ensure 
learners acquire self-efficacy skills and engage in structured collaboration. 
 

In addition, the Visiting Committee has identified areas that need to be strengthened: 
(Note: Show the relationship to what the school has already identified, if possible.) 

1. Establish a culture that embraces the sharing of data where facilitators lead discussion  to 
identify trends and solutions to areas of growth. 

2. All facilitator must work collaboratively in creating programs to improve school culture and 
student achievement. 

3. Revisit the No Credit/D/F Policy taking into account the usefulness and effectiveness, 
especially when dealing with IEP/504/ELLs and other struggling students.  

4. Provide ongoing professional development to train staff in the use of programs such as Juniper, 
Illuminate, and Power School. 
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Chapter V:  Ongoing School Improvement  
x Include a brief summary of the schoolwide action plan 
ACLC developed 4 goals to address the critical areas of concern. They address the identified Critical 
Learners needs based on student data results, analysis of student work and district input . 
 

Goal 1:  ACLC deeply values the input and contribution of all stakeholders: learners, parents, staff, and 
external community members. ACLC is committed to increasing communication among community 
members to empower and engage all stakeholders. 
Rationale and Growth Areas Addressed: 
Communication is an area of growth, both amongst ACLC staff and  throughout the community. ACLC 
believes that by  increasing effective communication stakeholders engagement and buy-in to school 
programs will increase.  
 
Goal 2: Improve instructional practices at ACLC by collaborating on a common vocabulary and conceptual 
framework centered around our self-directed, experiential and active learning model. 
Rationale and Growth Areas Addressed: 
To create a cohesive environment for learners where facilitators use similar systems and consistent rules, 
and where learners know how best to advocate for their needs. 
Develop a common vocabulary and conceptual frame for discussing and implementing differentiation, 
higher order thinking, and other best practices into ACLC curriculum by all facilitators. 
 
Goal 3: Routinely collect, analyze, and use data to inform instruction and school culture, increasing and 
tracking learner achievement over time, especially in underperforming subgroups. 
Rationale and Growth Areas Addressed: Majority of focus groups reported that data collection tools need 
refinement and data analysis needs to be more clear (happen more consistently) to inform instruction. 
These will support student learning by building proficiency in all staff to differentiate instruction as well as 
to remediate learners who are not achieving and to support high-achieving learners. 
 
Goal 4:  Improve the learning outcomes for all learners, especially learners with 504 or IEPs and EL 
learners, through Tier I supports and, when necessary,  Tier II accommodations. 
Rationale and Growth Areas Addressed: CAASPP results and GPA data have demonstrated that not all 
groups of learners have equal access to learning.   ACLC will create a learning environment that will benefit 
the entire student body, especially learners with a 504 plan or IEP or emerging EL learners. 
 

x Comment on the following school improvement issues: 
 
The Visiting Committee concurs with ACLC that the WASC action plan goals are appropriate to address 
the critical areas for follow-up. With support and commitment of all stakeholders ACLC should be able to 
fully execute the action steps necessary to achieve the desired outcomes. However, it is important that the 
action plan stay active and part of an ongoing dialogue among all ACLC staff. 
The action plan places responsibility on all facilitators to monitor the implementation and follow-through. 
However, progress from the last three years have not produced the desired outcome for all students. 
As new facilitators are brought onboard they need to be made aware of the significance of the action plan.   
ACLC leadership needs to monitor and review the plan annually holding staff accountable for their 
responsibilities to ensure that the action steps are accomplished and success is evident. School leadership 
also needs to make sure that all stakeholders are part of the implementation and monitoring of the plan. 
ACLC needs be transparent and provide immediate feedback on student progress to the ACLC community. 
The WASC Action Plan goals are aligned with the LCAP goals. With the current fiscal state of the school 
all goals could be accomplished. 


